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The Value of Foreign Language Study 

Foreign Language study was once regarded as an optional and elitist pursuit. In recent time, however, knowledge of languages other than 

one’s own has become a necessity. Learning another language is an important means of gaining understanding of other peoples and their 

cultures. One may learn about foreign cultures through the study of other subjects, such as History or Social Studies. However, the study of 

foreign languages affords the individual direct interaction with the foreign culture. Foreign Language study can also help the learner to 

develop insight into the nature of language. For example, the foreign language student will learn about differences in the sounds and systems 

of different languages, and can discover how different languages express cultural values and outlook. 

From the more practical perspective, knowledge of a foreign language is an asset in situations, such as vacation or business travel, and for 

reading labels and instructions. Recent developments in computer technology have facilitated the dissemination and exchange of information 

between peoples of different countries. Knowledge of foreign languages is therefore becoming a prerequisite for gaining direct access to 

information from some original sources.  The complexity of World Affairs in the 21st century makes access to alternative viewpoints and 

diverse sources of information in the media even more important. 

Foreign Language study also satisfies career demands, such as those of the Foreign Service, Education, and Translation and Interpreting. In 

the Jamaican situation knowledge of a foreign language is useful in many areas of work. These include International Trade and finance, the 

Travel and Tourism Industry, the Communications Industry and Manufacturing.  

In Jamaican Secondary Schools Spanish has become the first foreign language due to the importance of Spanish in conferences.  However, 

French is still relevant because of the proximity to French Caribbean territories. The necessity to be tri-lingual in the Caribbean, because of 

the major cultures of people who came to colonize the Caribbean, has created a heightened awareness of the need to strengthen the study of 

French and incorporate it in the secondary school curriculum. The development of competence in French will therefore be an important part 

of the preparation of Jamaican Secondary students to participate effectively in the world of the twenty-first century. 
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The Purpose of the Curriculum Guide 

The Curriculum Guide sets out: 

·  The goals and principles that have informed the selection of content and language used to be taught in Grades 7-9 of Jamaica 

Secondary Schools. 

·  A summary of the Communicative functions for all three Grade levels. This language content represents the minimum recommended 

to achieve the goals of the curriculum.It is not intended to limit what may be taught and learnt in each grade. 

·  A list of topics for teaching culture. 

·  A scope and sequence Chart which links each item of the syllabus content to its possible communicative functions in a suggested 

teaching sequence. This sections also includes illustrations of practical uses of the language structures. The syllabus for each level is 

divided into units and can be covered in a school year with an average timetable allocation of three 35-minute periods per week. 

·  Guidelines and Procedures for Assessment. 

·  Statements on the role of the French teacher and the responsibility of the school principal. 

·  A list of texts and other resources to be used by teachers and students. 

The Curriculum Guide will help inform the choice of texts and other materials to achieve the goals of the curriculum. It allows for co-

ordination with some currently used secondary school French textbooks. (The list of teaching and learning resources at the end of the 

Guide contains practical suggestions of specific tasks, learning activities and assessment procedures to develop proficiency in the 

French Language learner. In cases where the recommended texts are not available, the Teachers’ Guide will help the teacher to adapt 

and supplement existing texts to achieve the aims of the curriculum. One aim of this guide is to discourage total reliance on 

textbooks. They provide scope for the teacher to apply personal initiative and creativity by using non-textbook material. 
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Theory and Practice of Foreign Language Education 

Foreign languages have always been a part of the secondary school curriculum. However, the primary goal of foreign language teaching and 

learning has changed, as the argument for curriculum relevance has gained increasing attention. In former times, foreign language programmes 

concentrated on knowledge of grammar and vocabulary. They paid little attention to the learner’s ability to use this knowledge in a meaningful 

way in real-life situations. Many students learned the grammar of the foreign language without being able to understand the language when used 

by the native speakers, or to use it successfully to convey messages. Dissatisfaction with this state of affairs has led foreign language educators 

to focus more on what the student can do with the acquired knowledge and skills inside and outside the classroom. The main goal of foreign 

language study has now become the development of communicative competence. 

What is communicative competence? 

Communicative competence is the ability to use a language in a real-world context. A communicatively competent individual is one who can use 

the structures and vocabulary of a language appropriately to convey spoken or written messages in social interaction. This presupposes that such 

an individual can understand the language with its cultural conventions as used by native speakers. It is this notion of the foreign language as a 

medium of oral and written communication that underlies this French curriculum. 

The process of communication is a process of interaction. It involves not only a speaker or writer, but also a listener or reader. In teaching the 

foreign language it will therefore be important to develop, deliberately, and in an integrated way, the four aspects of the communication process 

(listening, speaking, reading and writing ). One also needs to be mindful of the fact that in the process of acquiring a foreign language the 

learner’s receptive skills (listening and reading) will tend to outstrip the productive skills (speaking and writing). 

The goal of the communicative competence is not at all easily achieved in the formal Jamaican school situation. Unlike the informal 

environment in which one acquires one’s native language, the classroom is artificial, and provides the learner with limited contact with French. 

In order to develop communicative skills in the foreign language in this situation, the learner needs to be exposed to authentic material, in both 

written and spoken forms. This should provide practical examples of French in use, and should have usefulness outside of the classroom. 
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It is important to teach French grammar, to promote understanding of grammar rules, and to enable the student of French to produce 

grammatically correct sentences. One can never predict the situations in which the learners will need to use the language in the future. Therefore, 

teaching grammar is the most economical way of giving them the basic tools for creative language use. However, knowledge of this central 

grammatical content ought not to be treated as an end in itself. Students must be trained to apply this knowledge as an instrument of practical 

and meaningful communication, to express their own meanings and to talk about the world around them. 
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Foreign Language Teaching Methodology 
 
Some of the most well known approaches to the teaching of foreign languages are outlined below. 
 
The Grammar-Translation Method gives primacy to the teaching (and memorizing) of grammar rules. Language practice consists 

mainly of translation from and into the target language. Evaluation is aimed at demonstrating the student’s ability to manipulate structures and 

vocabulary correctly, usually in writing. Although this method may be quite effective for the teaching of grammar, one obvious shortcoming is 

that it pays scant attention to the primary purpose of a language, i.e. communication. 

The Natural Approach seeks to imitate the method by which a child acquires his or her native language. It requires that the foreign 

language learner go through a long period of exposure to the target language to develop listening comprehension skills before going on to 

speaking, reading and writing. This gradualist method is time-consuming, and assumes, erroneously, that the learner has the same amount of 

time spent acquiring the native language to learn the foreign language. 

The Direct Method aims to develop the student’s listening comprehension skills. Its main strategy is the exclusion of the native language 

from the foreign language classroom. However, because the teachers who use this method tends to dominate the classroom activity, it does not 

foster interaction and participation by students. 

The Audio-lingual Method de-emphasizes reading and writing and concentrates on the development of listening and speaking skills. The 

aim of the audio-lingual method is to give the foreign language learner practice in the productive use of the language. However, this productive 

practice usually involves mindless repetition of pattern drills and the memorization of prefabricated dialogues. Not much room is left for 

creative, unstructured use of language, nor does it encourage the student to view the language as a vehicle for expressing personal meanings. 

The Linguistic Approach uses the learner’s native language as a point of reference for teaching the foreign language. It concentrates on the 

points in the grammar system, pronunciation, vocabulary and other features of both languages. This focus can be very useful in helping the 

teacher to target and to minimize the problems of interference from the native language. 
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The Communicative Approach aims to correct the imbalances that have resulted from exclusive adherence to any one of the preceding 

methods. It seeks to develop, in an integrated way, the four aspects of the communication process (listening, speaking, reading and writing). It is 

a flexible eclectic approach. It allows the classroom teacher to choose different strategies or different combinations of strategies to enable the 

students to understand the language and use it to say what they want to say. Success depends on the teacher’s creativity and willingness to 

experiment.  Since the 1990s, a fifth aspect of communication has been added to the Communicative Approach which seeks to develop the 

cultural competence of the learner.  In the communicative approach, grammar is taught as a “tool” necessary to carry out the communcative 

functions and not sequentially. 

The ‘Total Simulation’ Approach  is one of the latest approaches in French foreign language teaching. Inspired by on-site professional 

training it aims at developing language skills in a practical yet enjoyable context.  It seeks to encourage spontaneous language use and calls upon 

the students’ creativity.  The teacher becomes the facilitator and motivator as he/she monitors the students’ interactions ensuring that they remain 

positive.  A fictional world is created based on real life situations.  Students assume the relevant identities and functions while they learn the 

language. The learning process is collective as each student contributes to the acquisition of linguistic skills and the development of situations.  

This method requires a dedicated space and continuous assessment of both the group and the individual. 

The choice of strategies will be dependent on factors such as ages, characteristics, abilities and learning styles of different students or groups of 

students. Class size, timetable allocation, teacher competence and personality, and material resources are also important considerations in the 

selection of teaching methodology. But whatever the method or methods chosen, they must be put to the service of the ultimate goal – real 

communication in French. 

Communication-based teaching places early emphasis on language use. The student is encouraged not merely to produce French in the form of 

oral drills and rote repetition, but to create meaningful utterances in French both orally and in writing from the beginning level. This serves as a 

motivation for further learning and helps to create the confidence needed for successful communication. Grammar is taught in a communicative 
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context. The time spent by the teacher on explanation and illustration of concepts is reduced to a minimum, and more time is allowed for the 

students to engage in communicative practice. The teacher creates a classroom environment that approximates real-life situations, and thus 

provides students with opportunities for meaningful language use. Through this method, the process of learning French becomes an interactive 

one, where communication in the language takes place between teacher and student, between student and teacher and between students. 
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General Aims of the French Curriculum 
 

The design of this French Curriculum reflects the view that teaching should be aimed at enabling students to 

 

1. develop an attitude to French as a medium of communication in real-life  

            situations; 

2. develop the disposition and confidence to use the language to communicate; 

3. enjoy the experience of learning French; 

4. understand French in spoken and written forms appropriate to the Grade 7-9 level. 

5. speak and write French accurately and appropriately in a variety of practical, real-life situations; 

6. understand the grammatical system of French, especially where it differs from the grammars of English and Jamaican Creole; 

7. master the French grammar system in order to use the language to express personal meanings; 

8. acquire an adequate base of grammatical structures, vocabulary and communicative skills for the study of the language beyond the 

Grade 9 level of the secondary school; 

9. develop understanding of and respect for the culture of French-speaking societies; 

10. show tolerance for cultural differences; 

11. socialize and co-operate with each other. 
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Communicative Functions 
 

The language content of the syllabus will be used to develop the four language skills (listening, speaking, reading and writing) and to enable 

students to 

a) use French for the following general purposes: 

1. Socializing with their peers and others 

2. Seeking, processing and reporting information from written and spoken sources. 

3. Giving instructions 

4. Seeking information about others and the world around them 

5. Giving information about themselves. 

6. Expressing feelings and opinions. 

7. Describing and narrating. 

 

b)  understand French when it is used for the above purposes. 

 

These broad areas of communicative functions are the same for each Grade Level, but students will be able to perform more complex functions 

as they develop greater competence in the language. In selecting the subject matter for communicative practice, the teacher should be mindful of 

the characteristics and interests of each group of students and should ensure that they are allowed to express their own meanings. In addition, the 

teacher can structure role-play activities to stimulate real-life situations. 

The communicative functions listed in the Guide correspond to specific grammatical structures and are mere examples of some of the general 

purposes for which the language may be used. Many other functions can be added to these. At some points it will be necessary to present 

students with set questions, responses and phrases that are useful and appropriate in specific communicative situations. In these cases, special 
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care should be taken to expose students to as many alternatives as possible. However, the ability to produce correct set phrases in carefully 

structured situations should not be mistaken for language proficiency. True communicative competence is achieved when the student is able to 

produce language in unstructured and unforeseen situations. 
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Summary of Communicative Functions — Grade 7 

Having successfully completed Grade 7, students should have an understanding of the reasons for studying the French language, and 
should be able to: 
 

a) use French for the purposes listed below: 
·  interacting socially ( expressing greetings, goodbyes at all times of the day) 

·  addressing adults and peers appropriately 

·  enquiring about and giving one’s name, address, age, profession 

·   responding to classroom instructions 

·  speaking about the classroom, activities, subjects studied and personal likes and dislikes concerning the subjects 

·  speaking about food items and meals 

·  identifying objects, rooms and furniture in the classroom and the home. 

·  describing members of the family and family relationships1 

·  speaking about one’s pets and other domestic animals 

·  counting from numbers 0-100 

·  expressing location of objects and persons 

·  expressing date and time 

·  describing the weather and seasons (vocabulary relating to clothing optional) 

·  asking and answering questions 

 

b) understand French when used for the purposes listed above  

                                                 
1 Teachers are reminded that the concept of family has changed (single-parent families, common-law unions, divorces), therefore the subject shall be treated with sensitivity. 
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Summary of Communicative Functions - Grade 8 

After successful completion of Grade 8, students should be able to carry out all the functions of Grade 7 and in addition 

a) use French for the following general purposes: 

·  talking about one’s self, one’s interests and one’s family 

·  talking about the weather 

·  planning a holiday/trip/excursion 

·  talking about travel plans and making an itinerary 

·  discussing different means of transportation 

·  talking about professions, trades and other skills 

·  identifying different types of workplaces 

·  shopping and making comparisons of quality and price 

·  describing visits to places of interest, monuments, museums, marketplaces  

·  describing people, places and things2 

·  talking about one’s health, looking ill and feeling pain 

·  visiting the doctor/pharmacy/dentist 

·  ordering drinks/snacks/meal in a café or restaurant 

·  asking for the bill in a restaurant/café 

·  Finding out about French TV/radio and programmes 

·  counting from 100 -1000 

b) understand French when used for the purposes above. 
                                                 
2 Description should remains general (height, size, age) 
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Summary of Communicative Functions – Grade 9 

After successful completion of Grade 9, students should be able to carry out all the functions of Grades 7 and 8 and in addition 

a) use French for the purposes listed below 

·  talking about completed actions in the past 

·  asking and giving information about arrivals and departures 

·  asking for and giving directions 

·  making statements in the negative 

·  giving and refusing permission 

·  talking  about future events 

·  talking about activities in the immediate future 

·  reminding someone of a duty to be performed 

·  expressing willingness to do something 

·  expressing possibility of action 

·  expressing obligation 

·  expressing different types of quantities 

·  talking about habitual actions in the past 

·  talking about actions that have just happened 

·  making comparisons between people, places and things 

·  expressing the specific location of people/ objects 

·  answering open, positive and negative questions 

·  expressing the duration of an action 
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·  expressing hypothetical situations 

·  counting beyond 1000 

 

b)  understand French when used for the purposes listed above 
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OVERVIEW OF LANGUAGE CONTENT – Grades 7-9 
 

 
                                      
 

GRADE  7 GRADE 8 
 Everything  
for Grade  7 plus 

GRADE 9 
Everything for 
Grade 7 & 8 plus 

 
NOUNS 

       Gender 
       Number 

       Gender (re-inforcement) 
       Number (re-inforcement) 

       Gender (re-inforcement) 
       Number (re-inforcement) 

 
 
 
ADJECTIVES 
 
 

 
      Gender 
      Number 
      Position     
 
Descriptive, qualitative & 
Colour      

 
Gender (re-inforcement) 
Number (re-inforcement) 
Position (re-inforcement) 
 
 
Comparative 

 
Regular and irregular: comparative 
and Superlative 
 
 

 
 
 
DETERMINERS 
 
 

Definite & Indefinite articles 
Possessive 
Interrogative 
 
Number & Gender 
 
Omission of the article with 
professions and nationality. 

Demonstrative 
 
Partitive articles 

Partitive articles 
Demonstrative  
Indefinite 
 
Interrogative adjective “quel” 
 
Omission of the definite article 
 

 
VERB FORMS 
 
and 
 
TENSES 
 
 
 
 

Regular –ER verbs 
             -GER verbs (only 1st, 2nd, 
3rd persons singular) 
             -CER verbs (only 1st, 2nd, 
3rd persons singular) 
 
Irregular verbs; Etre, Avoir, aller, 
and only 3rd person singular of faire 
 
Present Tense 

Imperative 
1st & 2nd  person plural 
 
Interrogative 
 
Immediate past: Venir de 
 
 Aller/aimer  +infinitive 
 
Irregular verbs: faire, prendre, boire 

Passé Composé with 
être and avoir 
 
Irregular past participles. 
 
Imperfect 
Future  
Conditional 
 
Irregular verbs: devoir, mettre, 



 20

 
                                      
 

GRADE  7 GRADE 8 
 Everything  
for Grade  7 plus 

GRADE 9 
Everything for 
Grade 7 & 8 plus 

VERB FORMS 
 
and 
 
TENSES 
 
 
 

Indicative – positive and negative 
 
 
Imperative for frequently used 
classroom commands 
 
 
Imperative for giving street 
directions 

 
The conditional (for polite requests) 

prendre, pouvoir, savoir,  vouloir 
 
Impersonal : il faut (+ infinitif) , il 
est défendu (de), il est permis(de), 
il est interdit (de)… 

 
PRONOUNS 
 

 Subject : Je, tu, il/elle 
 Reflexive 
      Tu vs Vous 
     On 
Interrogative pronouns : qui (est-
ce) ? que (qu’est-ce que) ? 

Direct & Indirect object,  
Disjunctive (Emphatic) 
Demonstrative 

Reflexive pronouns 
Impersonal « il » 
Partitive: en,  
Direct and Indirect: Position and 
Order, 
Relative pronouns  

 
PREPOSITIONS 
 
 

à, à côté de, dans, devant, derrière, 
en, entre, pour, sur, sous 

avec, chez  
à, à côté de, dans, devant, derrière, 
en, entre, pour, sur, sous 

Avant/devant 
Sur/au dessus de 
Sous/au dessous de 
 

 
VERB PHRASES AND 
SPECIAL USES 
 
 
 

C’est /voici 
C’est ma…/ mon… 
Dans ma famille nous sommes… 
Aujourd’hui c’est…. 
Il fait beau, chaud etc. 
Pour aller à…. il faut….  
 

Je voudrais... 
 

C’est à moi/toi/lui 
 
Il était une fois… 
 
Pour aller à…. ? 

 
NUMBERS 
 

0 – 100 
Ordinals 

0 – 1000 
Ordinals 

Numbers beyond 1000 
Ordinals 
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GRADE  7 GRADE 8 
 Everything  
for Grade  7 plus 

GRADE 9 
Everything for 
Grade 7 & 8 plus 

 
IDIOMATIC 
USES 
 
 

Comment allez-vous? 
 
Il y a 
Faire + activity (faire du tennis…) 

Il fait beau….. 
avoir mal à 
avoir envie de… 
faire des achats… 

Être en train de… 
 
Si vs oui  (= yes) 

ADVERBS 
 

Très,  bien, 
Ne… pas 
 à droite, 
à gauche, tout droit 
Interrogative adverbs : où ? 

Formation from adjective (-ment) Frequency:  jamais, parfois, 
souvent, 
Quantity : beaucoup 
 
Negation: Ne … plus 
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CULTURAL TOPICS 
 
 

GRADE 7 GRADE 8 GRADE  9 
- French-speaking countries in the 

Caribbean 
 

- French greeting customs 
 

- Polite and familiar forms of address 
 

- French naming practices 
 

- French Festivals 
 

- French School system 
 

- Seasons in Europe and the Caribbean 
 

- Personal questions to be avoided 
 
- Religious beliefs 

 
- Climate in France 

 
- Transportation systems-SNCF,TGV 

 
- Typical French business places 

 
- Shopping Malls 

 
- European currency 

 
- Statues and monuments 

 
- Social Security 

 
- French food and table manners 

 
- French TV and Radio 

- Various ways of travelling 
 
- French castles 

 
- Important sites in Martinique, 

Guadeloupe and French Guyana 
 

- Typical French public places and 
buildings 

 
- Traditions and Festivals 

 
- French-speaking countries in the world 

 
- French TV and Radio 
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SCOPE AND SEQUENCES —  GRADE 7  
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Summary of Language Content – Grade 7 

 
 

UNIT 1 
 

Greetings and Goodbyes 
Verbs: s’appeler 
Clauses: Existential clauses,  

 
UNIT 2 

 
 

Review : être, avoir, regular –er verbs, possessive adjectives, 
                definite and indefinite articles 
Expression of the date 
Expression of time 
Cardinal numbers :  40 –69 

 
UNIT 3 

 
 

Personal Pronouns 
Verbs : regular –er verbs, être, avoir 
Articles : Definite and Indefinite 
Nouns: Gender and number 
Adjectives: Agreement 
Cardinal numbers – 1-39 

 
UNIT 4 

 

Review: être, avoir , regular –er verbs, numbers 1-39 
Adjectives: possessive, descriptive, position 
Article : The definite article used with parts of the body 

 
 

UNIT 5 

Review:  Possessive adjectives 
Adjectives: C’est + possessive adjective 
Prepositions and Prepositional phrases :sur, à côté de 
Question formation : use of Où? Qui? Est-ce que? Etc. 

 
UNIT 6 

 

Review: Formation of questions, present tense of regular –er verbs, 
              Possessive adjectives and descriptive adjectives. 
Verbs:  Present indicative, negative of regular –er verbs. 

 
UNIT 7  

Expression of weather 
Verbs: Il fait + adjective (beau, froid etc.) 
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UNIT 8 
Review : question formation, preposition and prepositional phrases 
Verb :    faire + activity 
Expression of holidays: à Noël, à Pâques, la Toussaint, etc. 
Cardinal numbers: 70 –100 

UNIT 9 Review: Question forms, prepositions and prepositional phrases 
Verb:  Il faut…. 
Expression of directions: Pour aller à.. ? Où est ? Tournez à …. 
Ordinal numbers 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ Civilization 
(Découverte des 
aspects socio-
culturels) 

0 Sensitisation to reasons 
for learning a foreign 
language/ French 
 
Spelling in French 

 
 
 
 
 
 
 
Ask students to spell 
their names in 
French 

Introducing gender 
through the names of 
countries (e.g. la 
France,la Jamaïque, le 
Canada, le Sénégal, le 
Japon) 

Writing spelled 
words. 

French alphabet: 
letters and their 
pronunciation. 
 
Spelling in French. 
 

French-speaking 
countries in the world 
with special focus on 
the French speaking 
Caribbean. 

1. Greetings: Introducing 
self and others 
 
Indicating nationality 
 
 
 
 
 
 
Understanding 
classroom instructions 

Role-play: Teacher 
presents simple 
dialogue vocabulary 
to class using hand 
puppets or a tape 
(See p. 59) 
 
 
French classroom 
commands (Game 
‘Simon says’ in 
French: “Jacques a 
dit…”)  

Existential clauses: 
c’est, voici… 
 
Je m’appelle, tu 
t’appelles/ vous vous 
appelez, il/elle s’appelle 
(Recognition: je suis 
jamaïcain, je suis 
jamaïcaine) 
 
Introduction of 
Imperative 
 
Qui est-ce? 
 
Tu vs. vous 

Situations: Writing 
short dialogues about 
greetings and 
introductions 

French silent “e” not 
pronounced in final 
position. 
e.g.: il s’appelle  
 
Liaisons: (set 
expressions)  e.g.: 
Comment-allez vous? 

Learning how to greet 
people according to 
age group and type of 
relationships. 
 
Body language and 
greetings (kissing, 
handshaking, 
embracing) 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découver-te des 
aspects socio-
culturels) 

2
. 

Telling the date: 
Days of the week, 
months of the year 
 
Being able to 
identify on which 
dates certain things 
take place  
 
Telling the time 
 
 
 
 
 
Counting 40-69 
 
 

Making a calendar. On 
students’ birthday, have 
them interviewed by 
comrades. 
(See p. 65 for details) 
 
 
 
 
 
 
Have students create 
and decorate their own 
clock. 
(See p. 65 for details) 
 
Bingo type game on the 
board. (See p. 65 for 
details) 

Quelle est la date 
de…? 
C’est aujourd’hui le… 
Aujourd’hui, c’est… 

 
La date de mon 
anniversaire (my 
birthday) 
 
 
 
 
 
 
 
Numbers 40-69 

Making a calendar 
writing dates of local 
festivals and holidays 
 
Writing simple 
sentences stating an 
activity associated 
with each holiday. 
 
Using a clock to tell 
time 
 
Making appointments 
and arranging 
meetings 

Pronunciation of 
month names (mai, 
juin, juillet, août…) 

Making a cultural 
calendar of festivals 
and holidays in 
France and French 
speaking countries 
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 Functions 
(Notions/ Actes de 
paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découver-te des 
aspects socio-
culturels) 

3
. 

Giving one’s age and 
address 
 
Giving information 
about self and others. 
 
Identifying 
objects/furniture in a 
classroom 
environment 
 
 
 
 
Counting 0-39 
 
 

Short dialogues using 
hand puppets 
(See p. 59) 
 
 
 
 
 
 
 
 
Tic Tac Toe with 
“avoir” 
(See p. 59) 
 
 
Counting song “Un, 
deux, trois….” 
(See p. 71) 

Habiter 1st -3rd persons 
singular-plural 
 
Personal pronouns (je, 
tu, il/elle, nous, vous, 
ils/elles) 
 
“er” verbs in the 
present tense 
e.g.: parler, aimer 
 
Avoir + numbers 0-39 
Avoir + age 
 
Questions: Qu’est-ce 
que c’est?, Où est-ce 
que…? 
 
Definite and indefinite 
articles 
Gender of nouns 
 
Il y a…, ici / là 
Conjugation of être 
Adjective Agreement  

Filling in ID forms or 
applications/ 
registration forms 
 
Writing simple 
sentences about 
classroom setting. 
 
Describing someone 

Liaison between 
pronouns ending in ‘s’ 
with verbs starting 
with a vowel or ‘h’. 
e.g.:  
nous habitons, 
vous habitez,  
elles habitent 
 
Liaison between plural 
articles and nouns 
starting with a vowel 
or ‘h’. 
e.g.:  
les enfants, les élèves 

Importance of ID 
cards in France. 
 
 
Images of French 
schools and 
classrooms 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

4. Describing family 
and family 
relationships 
 
Describing and 
asking questions 
about family 
members3 
 
Telling the 
professions of family 
members and other 
persons 
 
Talking about pets 
and other domestic 
animals 

Presenting one’s family 
using photos 
 
 
 
 
 
 
 
 
 
 
 
 
Jacques a dit… + body 
parts 
(See p. 61) 
 
Songs: “Savez vous 
plantez des choux…” 
“Alouette, gentille 
Alouette…” 
(See p. 71) 

Dans ma famille,  
nous sommes… 
 
The pronoun on 
 
Verbs être and 
travailler e.g.:  mon 
père est facteur   
 
Possessive adjectives 
(mon, ma, mes, ton, ta, 
tes, son, sa, ses) 
 
Descriptive adjectives 
and adjectives of colour 
 
Introducing body parts: 
la tête, les cheveux, le 
visage, les yeux, le nez, 
la bouche, le menton, 
les oreilles, les mains… 

Creating a family tree 
 
Writing a letter to a 
penpal giving 
information about 
oneself and family 
 
Describing one’s 
favourite domestic 
animal 
 
Describing someone 

Pronunciation of the 
[��] sound as in on, 
mon… 
 
High vowels as in 
doux [u], du [y], dit [i]  
 
The [� ] sound 
e.g.: yeux, cheveux 

Talking about 
French family 
names and first 
names. 
 
Origin of French 
family names. 
 
Naming practices in 
French-speaking 
countries (Compare 
with local naming 
practices) 
 
Documents about 
professions in 
France 

                                                 
3 Teachers are reminded that the concept of family has changed (single-parent families, common-law unions, divorces), therefore the subject shall be treated with sensitivity. 



 

 30

 
 Functions 

(Notions/ Actes 
de paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découver-te des 
aspects socio-
culturels) 

5. Expressing 
possession 
 
Indicating position 
 
 
 
 
 
 
 
 
 
 
Talking about 
one’s house: 
rooms and 
furniture 
 
Asking where 
things and persons 
are located 
 
 
Finding out about 
people’s activities 

 
 
 
Teacher will use simple 
household items 
moving them from one 
position to the other to 
demonstrate the 
prepositions. (See p. 60 
for details) 
 
A poster of a topsy-
turvy house could be 
presented. Students 
could then be asked to 
name which items are 
out of place and where 
they should be. (See p. 
60 for details) 
 
Using picture of 
favourite celebrity 
students would present 
them and talk about 
their professions… 
(See p. 60 for details) 

Possessive adjectives 
(Continuation) (notre, 
nos, votre, vos, leur, 
leurs) 
Avoir 
C’est + possessive 
adjectives. 
 
À côté de, sous, sur, 
dans, devant, derrière 
 
Question formation: 
Où? Qui? 
Est-ce que vous êtes 
professeur, sportif, 
musicien, etc.? 

Written exercises 
giving answers to 
various questions 
asked about position 
of people and objects 
in the classroom. 
 

The sound [��] as in 
parent, enfant… 
Spelling:  
“en”:  
e.g.: en 
“an”:  
e.g.: dans, devant 
“em”:   
e.g.: le temps 
 
Opposition between 
the [e] and the [� ] 
sounds. 
 
Rising intonation in 
questions 

Images of a French 
house, apartment 
(rooms, furniture) 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

6. Talking about likes 
and dislikes 
 
Dialogues between 
people just meeting 
each other 
 
Speaking of one’s 
school and 
subjects. 
 
Describing one’s 
school and saying 
which subject one 
likes or dislikes. 
 
Speaking of one’s 
preferences re: 
subjects and 
activities 

Letters to penpals 
(using e-mail) 
(between classes / 
Jamaican  or foreign 
schools) 

J’aime, je n’aime pas 
Est-ce que tu aimes… ? 
Qu’est-ce que vous 
aimez? Je déteste 
 
« er » verbs - present 
tense 
e.g.:  
habiter, parler 
manger, aimer 
 
mon école est grande, 
les cours 
commencent… 

Letters to penpals 
 
 
 
 
 
 
Writing letters in 
which they speak of 
their school and 
preferences 
 

Various spelling of the 
[e] sound : “é”, “er”, 
“et”, “ez”. 
 
 
 
 

Learning about the 
French school 
system: length of 
the school day, 
recreation, dress 
code… 
 
Pictures of French 
schools and 
classrooms 
 
Comparison 
between Jamaican 
and French school 
systems 
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 Functions 

(Notions/ Actes 
de paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

7. Weather: 
Describing the 
seasons 
 
Noting and being 
able to say what 
are the differences 
between the 
various seasons 
 
Saying what the 
weather is like in 
a certain place 
 
Being able to say 
what the weather 
is like by looking 
at photos or charts 

Students make a map 
of the world and 
indicate with drawings 
the weather in different 
parts of the world. 
 
 
 
 
 
 
 
 
 
 
 
 
Students watch the 
weather report on T.V. 
and give a weather 
report in French (See p. 
62). 

Present tense: 
 
Il fait + adjective 
(beau, chaud, froid, 
gris…) 
 
 
 
 
�

Describing a scene 
showing specific 
weather conditions: 
Sunny beach scene 
rainy  
 
Storm / hurricane 
 
Reading passages 
Answering questions 
 

[wa] (froid) 
 
[� i] (pluie) 
 
[��] / [��] (printemps) 
 
Spelling of  [��] sound 
“ain, aim”  
e.g.:  faim,  du pain, 
les saints 
‘in, im”  
e.g.: printemps, sapin, 
impossible 
 

Comparisons of 
seasons in tropical 
and temperate 
countries (Saison 
sèche, saison des 
pluies) 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities (Activités)  Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

8
. 

Talking about 
holidays 
 
Presentat-ions and 
dialogues 
 
Exchang-ing 
phone numbers 
 
 
Counting 70-100 

Students mime scenes 
from places they go to 
during the holidays 
(See p. 62 for details) 
 
 

Pendant les vacances… 
aller à 
 
À Noël, à Pâques, à la 
Toussaint 
 
« on fait » + activity 
e.g.: on fait du sport, 
une promenade, etc. 
 
Numbers 70-100 

Letters to penpals Function of the 
diaeresis in French 
(tréma): 
e.g.: 
Noël, Haïti, Jamaïque 
(It separates vowel 
sounds) 

Comparison of 
holiday celebrations 
in Jamaica, France 
and French-
speaking countries. 
 
 

9
. 

Asking and giving 
directions 
 

Creation of a map 
based on directions 
given. 
 
With a map and arrows 
marking direction, 
write a note to give a 
friend directions. 
 
Trace directions on the 
ground with masking 
tape and have students 
give direction to go 
from a point they know 
to school (See p. 62) 

Où est? Pour aller �� �
�
������	�
��
��
���������
allez tout droit 
tournez à droite 
tournez à gauche, etc,  
 
sur, dans, à côté de, 
sous etc. 
 
Ordinal numbers: 
premier, deuxième… 

Following directions 
on a map 
 
Leaving a note to a 
friend giving 
directions 

[o] gauche,   à côté de 
 
[u] tournez 
 
[wa] droit, droite 

Driving on the left 
(Jamaica) vs. 
driving on the right 
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SCOPE AND SEQUENCE —  GRADE 8  
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Summary of Language Content – Grade 8 
 

 
 

UNIT 1 
Adjectives: Demonstrative 
                    Agreement of adjectives 
                    Position of adjectives 
Comparison: plus que., moins que, aussi que 
Interrogatives : Qui ? Comment ? 

 
UNIT 2 

Review : Expression of weather 
Conjunctions: car, comme, parce que, si 
Verb : Immediate future- il va faire, il va y avoir 

UNIT 3 Review : Present indicative of regular –er verbs 
Verb:   Imperative- 1st and 2nd person singular and plural 
            Aller /pouvoir/savoir + infinitive 
Irregular verbs : faire, devoir, vouloir, prendre, boire 
Pronouns : Object pronouns 

UNIT 4 Review : Simple future tense 
Nouns : Gender changes :danseur/danseuse 
Adjectives : agreement and position 

UNIT 5 Review: Cardinal numbers, expression of directions, expression of comparison, cardinal numbers 
Pronouns: Demonstrative 
Quantifiers: un peu de, beaucoup de etc. 
Article : Partitive 
Question formation : Polite forms of request 

 
UNIT 6 

Review: être, avoir, irregular verbs, adjectives 
              Expressions of direction 
Verb:   Immediate past –venir de + infinitive 
Question form : Comment est.. ? 

UNIT 7 Review : Irregular verbs, gender changes in nouns and adjectives that precede the noun  
Pronouns: Reflexive 
Verb:   Avoir mal + part of the body 
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UNIT 8          Review: Imperative of 1st and 2nd persons singular and plural 
Question Form: Polite forms of request 
Verbs: the difference between demander and commander 
            The use of prendre  and manger 

UNIT 9 
 

Review: Interrogatives, dates and time. 
Expression of alternatives: Use of  ou…..ou 
Verb: Conditional – on pourrait,  si on allait, etc. 
Exclamations : C’est super ! Oh là là ! C’est génial ! 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/  
Civilization 
(Découverte des 
aspects socio-
culturels) 

1. Talking about oneself 
 
Talking about one’s 
interests 
 
Talking about one’s 
family 
 

Using classroom 
items to 
demonstrate use 
of demonstrative 
adjectives 
followed by short 
dialogues to be 
dramatiz-ed in 
class. 
(See p. 61) 
 
 
 
 

Disjunctive pronouns 
 
Demonstrative 
adjectives: ce, cette, ces 
 
Position of adjectives  
 
Agreement of adjectives 
 
Interrogatives  
 
Introducing 
Comparative Degree : 
plus.. que, moins … 
que. 

Description of self/ 
of people 
 
 
 
 
 
 
 
 
Filling in an ID 
form/ card 

[wa] moi, toi 
 
Middle vowels:  
[y] (tu);  
[� ] (jeu); [� ] (peur) 
 
Nasal vowels  
[��] (lent); [��] (lin);  
[��] (long) 
 

How the French talk 
about themselves: 
personal questions that 
should be avoided 
(asking about salary or 
income, asking an 
older person her age, 
asking about religious 
beliefs and practices). 
What personal topics 
should be avoided in 
Jamaican culture? 
(comparison). 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

2. Talking about professions 
and trades 
 
Talking about work 
places 

Making a 
scrapbook  with 
prominent figures 
in society and 
their professions 
and their work 
places. 

Aller + préposition 
 
Travailler + préposition 
(à) + lieu  

Writing about 
profession  

Spelling: gender 
changes: danseur/ 
euse boulanger/ère, 
instituteur /trice, 
 
[�]  (-aille, -euil, -
euille  
le travail, la feuille, 
le seuil [de la 
porte]) 

Professions strongly 
associated with French 
culture: boulanger, 
pâtissier, chocolatier, 
sommelier, etc. 
 
“Le Nez” in perfume. 

3. Talking about the weather 
(revision) 

Weather report 
using weather 
symbols 
(See p. 62 for 
details) 
 
Interview  about 
future activities 
(See p. 62) 
 
Fortune telling 
(See p. 62) 

car, comme, parce que,  
si 
 
 
 
 
 
Immediate future (aller 
+ infinitive) : il va faire 
beau, il va pleuvoir, … 

Presenting the 
weather forecast 

Spelling of [� ] 
sound: “ait” (il fait 
beau),  “è” (il gèle), 
“ê” (il y a de la 
grêle), “ei” (il 
neige) 

Climate of France 
Weather in France 
(Regions) 

4. Talking about travel 
projects 
 
Planning a holiday/ a trip/ 

Expository 
presenta-tion on 
how to do 
something. 

Imperative: 1st, 2nd 
person singular-plural 
 
Prepositions with 

Letter  (requesting 
inform-ation) 
 
Writing an 

Spellings of  [e] 
sound 
(Revision) 
 

The French Railway 
System (SNCF), The 
TGV: l’Eurostar, le 
Thalys, le Tunnel sous 
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an excursion 
Making an itinerary 
Telling time 
Describing holiday plans 
Finding holiday 
destinations & travel 
facilities 
 
Discussing & comparing 
different means of 
transport 

(recipes, 
assembly kit 
manual, craft) 
(See pp. 62-63) 
 
 
Writing rules for 
home using 
devoir and 
pouvoir 
(See p. 68) 

countries & towns 
 
Aller + infinitive 
 
 
Conjugation of  faire, 
devoir, vouloir, 
prendre, boire. 

advertise-ment for 
a holiday resort 
 
Describing places 
 
Writing a holiday 
postcard 
 
Filling in a visa 
request form, an 
immigration card 

Opposition between 
[g] and [� ±] sounds 
+  
spelling: “g + e” =  
[� ±] 
e.g.: manger, 
nager, arranger, 
commencer, etc.  
 
Spelling change 
with the first person 
plural of “er” verb 
ending in “ger” and 
“cer” 
e.g.:  
nous mangeons,  
nous arrangeons,  
nous nageons… 
nous 
commençons… 

la Manche; 
 
The Charles de Gaulle 
Airport; 
“Concorde”  the 
hypersonic plane (now 
in a museum), 
 
Public transportation in 
the Caribbean 
countries 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

5. Asking the cost of 
articles. 
 
Obtaining what you want 
in shops (asking for 
items, comparing, making 
a choice) 
 
Counting 100-1000 

Role-Play in a 
restaurant or 
super-market  
(See p. 63) 
 
Role-play in other 
settings (poste, 
banque) 
(See p. 63) 

Object pronouns 
 
Revision of directions 
and comparative 
degrees 
 
Demonstrative 
pronouns 
 
Quantifiers 
(sensitisation) 
 
Partitive article 
 
Cardinal numbers  
 
Polite forms of request 
(je voudrais, j’aimerais, 
voulez-vous) 

Making a shopping 
list 
 
 

[	 i] celui-ci, celui-
là, huit 
 
 
 

Shopping malls in 
France (Hypermarchés 
et centres 
commerciaux). 
 
The Euro. 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

6. Describing things and 
people4 
 
Describing recent events 
 
Describing a visit 

Teachers could 
prepare pop quizzes 
to be administered 
at the event. 
 
After attending a 
local French event, 
students are asked 
to write about what 
they saw. 

Immediate Past (venir 
de + infinitive) 
 
Revision of adjectives 
 
Revision of avoir/ 
être 

Describing a well-
known Jamaican 
monument. 
 
Describing a visit 
to the Bob Marley 
Museum, the 
National Gallery 
(e.g.) 

Pronunciation of 
consonants in final 
position:  
- Plosives: 
il est grand / elle 
est grande; il est 
petit / elle est petite. 
- Fricatives: 
C’est un veuf / c’est 
une veuve; c’est un 
pantalon neuf / une 
robe neuve. 

Attending local French 
events, etc. 

                                                 
4 Description should remains general (height, size, age). 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammai-re) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

7. Talking about one’s 
health 
 
Describing symptoms 
 
Saying you feel ill 
 
Talking to a doctor 
 
Buying medicine at the 
pharmacy 

Skit writing and 
dramatization for 
“avoir mal + 
body parts. 
(See p. 55) 

Modal (vouloir / 
pouvoir) 
 
Reflexive 
 
Avoir mal à + body 
parts (internal, 
external):  
e.g.:  
j’ai mal à la tête,, à 
l’estomac, à la gorge, 
aux pieds, etc. 

[Role playing 
activities] 
 
Creating dialogues 
for performance. 

Denasalizing nasal 
vowels: 
e.g.: 
un comédien / une 
comédienne; un bon 
copain/ un bon ami; 
il vient / ils 
viennent… 
 
 

French Health system 
(La Sécurité Sociale; 
la médecine 
préventive). 
 
French pharmacy 
(compared with 
Jamaican pharmacy) 

8. Making arrangements to 
go out. 
 
Going to the café and 
ordering drinks and 
snacks 
 
Ordering a meal in a 
restaurant. 
 
Having a meal with a 
French-speaking family 

Role Play at the 
café and the 
restaurant 
 
 
 
 
 
 
Role play: having 
lunch with a 
French family. 

Imperative 
 
Polite forms of 
request 
 
 

Inventing menus 
 
Designing menus for 
a “French” restaurant 
in Jamaica. 
 
 

Spelling: use of the 
apostrophe: 
e.g.:  
l’été, j’aime 
 

The French and their 
relationship to food 
and cooking 
 
How meals are served 
(apéritif, hors 
d’oeuvres, plat 
principal, salade, 
fromage, dessert, 
café, digestif), l’eau, 
le vin, le pain) 
Le pourboire 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

9. Finding out what’s on 
TV. 
 
Finding out about French 
TV and radio stations. 
 
 

Printing TV5 
programme for 
the week and 
have students to 
make selections 

Interrogative  
 
Offering alternatives 
(ou … ou…) 
 
 

Make a time table 
of the schedule of 
selected 
programmes 
 
Recommending a 
programme to a 
friend (using e-
mail). 

Intonative patterns:  
assertion 
exclamation,  
interrogation,  
commands 

French television 
stations: The ORTF, 
TV5 
 
French radios on the 
net 
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SCOPE AND SEQUENCE — GRADE 9 
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Summary of Language Content – Grade 9 
 

         UNIT 1 Verb: The passé composé of verbs conjugated with AVOIR 
Past Participles: Regular and irregular 
Adverbs : Frequency :toujours, jamais, souvent ,rarement etc. 
Question Form :Negative question. Response using si. 
                            Asking for information : Combien de temps 
                           (mettre /prendre) … ? 
Special Expression : il y a, il n’y a pas   

UNIT 2 Review : The passé composé with AVOIR, Reflexive verbs,pouvoir 
Verb:     The passé composé with ETRE 
Prepositions : To express place/ position 
Adverbs: ne…plus, ne…pas, ne… jamais 
Impersonal expressions: Il est interdit de… il est défendu de, il est permis de, défense de… 

UNIT 3 Review : Aller, irregular verbs  savoir, pouvoir, devoir, vouloir, reflexive Verbs,  
Verb :  future tense 

Immediate future using aller + infinitive 
             The Immediate future tense when using the reflexive verb 
             Il faut/ il ne faut pas 
Pronouns : Direct and Indirect 

UNIT 4 Review: Partitive  article 
Adjective: Indefinite : quelques, plusieurs, peu de, un peu de 
Verb:    Formation of  the  imperfect tense. 
              Verbs ending in –ger 
Pronoun: Partitive pronoun en 
Quantifiers : un litre de, un kilo de 

UNIT 5 Review : The immediate past using venir de +infinitive 
Adjectives: Comparative forms of adjectives 
                       Irregular comparatives 
                       Superlative forms of adjectives 
                       Agreement 
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UNIT 6 Review: Demonstrative adjectives,demonstrative pronouns 
              Prepositions and prepositional phrases expressing place / position. 
Emphatic Pronouns: moi aussi, moi non plus, moi si, pas moi 
Interrogation : Subject and verb inversion, est-ce que..? 
Special expression: être en train de+ infinitive 

UNIT 7 Interrogative Adjectives : quel, quelle, quels, quelles 
Expression of duration: depuis quand ? depuis combien de temps que… ?  Il y a / voilà /ça  fait [+ duration] 
que 

UNIT 8 Review : Expression of weather 
Pronouns : Relative pronouns que, qui, où 
Expression of hypothesis: Si + present tense, future tense 
Expression of futurity: Quand /pendant que + future tense 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

1 Talking about past 
events 
 
Asking for and giving 
information on arrivals 
and departures 
 
Asking and saying 
where one is going 

Work with 
Jacques Prévert’s 
poem: “Déjeuner 
du matin” 
For the Passé 
composé 
 

Passé composé with 
avoir 
 
Irregular past 
participles 
 
il y a / il n’y a pas… 
Combien de temps…? 
mettre  and prendre 
 
Adverbs of frequency: 
toujours, jamais, 
souvent, rarement 
 
si:  in response to a 
question in the negative 

Using an agenda to 
tell a story 
 

Enchaînement 
consonantique 
e.g.: pour aller,  
grande amie 
 
The unpronounced 

“e” [ �ß]: petit, 
pâtisserie…  

Transportation (airport, 
bus station, metro 
station, train station, 
gas station, travel 
agency) 
 
Use of bicycle (faire du 
vélo), Ferry-boats, 
overcrafts (aéroglis-
seurs), the “Chunnel.” 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités) 

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

2 
 
 
 
 
 
 
 
 
 

Describing a day 
 
Making negative 
statements 
 
Asking for and giving 
permission 
 
Saying what is 
permitted and what is 
forbidden 

Guessing games 
about famous 
personalit- 
ies 
(See details p. 67) 
 
 
 
Group activities: 
students  are 
asked to enact 
situations in class, 
at customs (See p. 
78 for details) 

Passé composé with 
être 
 
Reflexive verbs 
 
Prepositions used with 
places and buildings 
 
ne...plus 
ne...pas 
ne...jamais 
 
Pouvoir 
Il est interdit de… 
Il est défendu de… 
Il est permis de… 
Défense de… 
 

Writing a story based 
on pictures or 
situations requiring 
the use of verbs with 
the auxiliary être 
 
 
Creating warning 
signs 

Enchaînement 
vocalique 
e.g.: il y a une  
[�ayn],  
 
Dieresis 
Jamaïque [a i], etc.��
 
Interrelationship 
between sounds and 
writing.  

Visiting a popular 
tourist attraction/ site 
(French-speaking 
countries) 
Metropolitan France:  
The French castles 
(Loire), Versailles 
(Web site), The Alps, 
The Côte d’Azur  
French Caribbean:  
La Montagne Pelée and 
Saint-Pierre 
(Martinique); la 
Soufrière 
(Guadeloupe); Kourou, 
le Bagne de Cayenne 
(French Guiana) 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités) 

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

3 Talking about future 
events and intentions in 
the immediate future 
 
Reminding someone of 
what he has to do 
 
Expressing willingness, 
possibility and 
obligation 
 
Giving advice 
 

Letter writing 
planning activities 
 

Immediate future  
aller + infinitive 
(Revision) 
 
Future tense  
 
The immediate future 
tense when using the 
reflexive verbs. 
 
vouloir, pouvoir, devoir 
savoir 
il faut/ il ne faut pas + 
infinitive 
 
Direct object pronouns 
Indirect object pronouns 

Writing to your 
penpal to describe 
activities you have 
planned for his/her 
visit. 
 
 
Based on the 
following pages of 
Mr. X’s diary, write 
a paragraph 
recounting what he 
has to do using 
[Specify 
grammatical /lexical 
constraints] 

Emphatic accent 
 
Nasal sounds 
(Revision) 
 

Finding one’s way 
around in a French 
town, an African town, 
a Martinican / 
Guadeloupean town 
 
No-car areas (Zones 
piétonnes) 
 
Specific French public 
places/ buildings 
(mairie, boucherie, 
boulangerie, pâtisserie, 
charcuterie...) 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

4 Expressing a restriction 
 
Expressing quantities 
 
Expressing habits in the 
past 
 
Evoking memories in the 
past 
 
Narrating and describing 
in the past 

 
Students are 
asked to prepare 
shopping scene 
and then perform 
them (see p. 68 
for details) 
 
 
 
Verb Relay 
 
Game “Au 
Voleur” (see p. 
80) 
 
Miming.  
Simultan-eous 
actions 
(See p. 67) 

Ne ...que… 
 
Revision and 
Reinforcement of 
partitive articles and 
indefinite adjectives 
(quelques, plusieurs, 
peu de, un peu de) 
 
un litre de, un kilo de 
 
Pronoun en 
 
The imperfect: 
formation and use. 

Writing a cooking 
recipe 
 
Writing about a 
childhood 
experience. 
 
Writing about a 
particularly 
memorable event 
which happened 
when you were a 
child / younger. 

Distinction between 
the pronunciation 
of the present, the 
passé composé and 
the imperfect: 
e.g.: 
je mange, j’ai 
mangé, je mangeais 
 
Difference between 

[�ß] / [e] / [� ] 

Carnaval (Antilles, 
France continentale, 
Belgique,, foires, fêtes 
patronales, la fête des 
Rois, La fête du travail 
(1er mai), la Toussaint 
(1er novembre), le marché 
de Noël (Bruxelles) 
la féria de Nîmes, le Bal 
du 14 juillet 
La Techno-parade, les 
Rave-parties / les technos  
(close to Dance Hall 
music), la fête de la 
musique, la journée du 
patrimoine, le Festival de 
Cannes 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités) 

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

5 Saying what has just 
happened 
 
 
 
 
Making comparisons 
between people, things 
and places 

Miming activities 
and questions (see 
p. 68 for details) 
 
See p. 69 for 
activities on 
Comparat-ive and 
Superlat-ives 
 
Francophonie: 
Using a blank map 
and asking 
students to colour 
French speaking 
countries, 
indicating capitals 
(World Map, p. 
74) 
 

venir de + infinitive 
(Revision) 
 
 
 
 
Comparative forms of 
adjectives 
Agreement of 
comparative adjectives 
and nouns 
Irregular comparatives 
Superlative form of 
adjectives 

Choose between ____ 
and explain why 

Revision of the [R] 
sound 
 
Feminine and 
masculine forms of 
words ending with 
a nasal vowel: 
e.g.:  
ancien/ ancienne; 
jamaïcain/ 
jamaïcaine; indien/ 
indienne; breton/ 
bretonne… 

Francophonie: 
Discovering the 
French-speaking world.  
 
Pictures of various 
French-speaking 
countries . 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités)  

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

6 Saying where people 
and objects are in 
specific locations 
 
Saying what is 
happening 
 
Asking questions 
 
Asking and giving 
directions 
 
Answering questions 

Adapting “Trivial 
Pursuit” 
 
Using documents, 
game: “Les 
incollables” 
 

Demonstrative 
adjectives (Revision) 
ce, cet, cette 
 
Demonstrative 
pronouns celui, celle, 
ceux 
 
Prepositions used with 
places and buildings 
 
être en train de + 
infinitive 
 
Est-ce que…? 
interrogation 
 
Interrogation with 
subject–verb inversion 
 
moi aussi, moi non 
plus, moi si, pas moi 

With the help of a 
visual document, 
describing and 
expressing 
preferences 

Intonation when 
asking questions 

The international 
French-speaking 
television: TV5:  
e.g.: “Va Savoir” 
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 Functions 

(Notions/ Actes de 
paroles) 

Activities 
(Activités) 

Grammar  
(Grammaire) 

Writing Skills 
(Écrit) 

Phonetics & 
Spelling 
(Sons et Lettres) 

Culture/ 
Civilization 
(Découverte des 
aspects socio-
culturels) 

7 Asking specific questions 
about objects or persons 
 
Expressing duration 

Team Game: 
Questions and 
answers  
(See p. 69)  

Interrogative adjectives: 
quel, quelle, quels, 
quelles?  
 
Depuis quand ? Depuis 
combien de temps?, 
Depuis, il y a/voilà/ça 
fait +“duration” que… 

Fill in the blank 
exercises 
 
Finding questions 
correspond-ing to 
answers (Dialogue 
completion) 

Silent consonants / 
pronounced 
consonants: 
e.g.:  
sept [set] (silent 
“p”); distant (silent 
“t”)  / distante 

Important dates in 
France and the French 
Caribbean (Martinique 
Guadeloupe, French 
Guiana, Haiti). 

8 Making general 
statements using relative 
pronouns 
 
Expressing hypothesis 
 
Talking about future 
events 

Reading /reciting 
the poem “Le 
message”, by 
Prévert. 
(See pp. 75-76) 
 
Planning 
activities to 
entertain a 
(Guadeloupean/ 
Martinicanfriend 
during his/her 
visit in Jamaica. 

Relative pronouns que, 
qui, 
 
si +  present tense, 
future tense 
 
quand and pendant que 
+ future tense 

Re-writing of  “Le 
message” 
(based on poem / 
imagine a new 
structure) 
 
Using the weather 
report to tell what 
one will do 
depending on the 
weather 

Revision of specific 
sounds in French: 
[u] / [y] (tout, tu) 
[o] / [� ] (paume, 
pomme) 
Nasal vowels:  
[��] lin  
[��
�long 
[��] lent 

‘Futurism’ 
(Anticipation) 
 
e.g. Atomic Betty, 
Abibou Aventure 
Galactik Football … 
(aired on TV5-
Amérique Latine) 
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SAMPLE VOCABULARY – GRADE 7 TO 9 
 
TREES, PLANTS, FLOWERS / LES ARBRES, LES 
PLANTES, LES FLEURS 
Une alamande  - an alamanda 
Un arbre - a tree 
Un bananier - a banana tree 
Un bougainvillée - a bougainvillea 
Un bouquet - a bouquet 
Une branche - a branch 
Un cerisier - a cherry tree 
Un cocotier - a coconut tree 
Une feuille - a leaf 
Une fleur - a flower 
Fleurir  - to blossom 
Un hibiscus - a hibiscus 
Un lis  - a lily 
Un manguier - a mango tree 
Un oranger - an orange tree 
Un palmier - a palm tree 
Un pommier - an apple tree 
Une racine - a root 
Une rose - a rose 
Un sapin - a fir tree 
Une tulipe - a tulip 
une violette - a violet  
 
CLOTHING / LES VÊTEMENTS  
Une casquette  - a cap 
Un chapeau   - a hat 
Des chaussettes - socks 
Une chemise- a shirt 

Un costume  - a suit 
Une cravate  - a tie 
Une jupe - a skirt 
Un képi - a kepi, a peaked cap 
Un pantalon - pants 
Une robe - a dress 
Un slip  - briefs, panty 
Une vest  - a jacket 
Petit  - small 
Moyen  - medium 
Grand  - large  
 
HEALTH / LA SANTÉ  
Une aspirine  - aspirin 
Une consultation  - consultation 
malade (adj.)  - sick 
Un malade  - a patient 
Une maladie  - an illness, sickness 
Un médicament - medicine 
Une vitamine  - vitamin 
grave   - serious 
aller chez le médecin  - to go to the doctor’s 
aller bien    - to be well 
avoir de la fièvre  - to have a temperature 
avoir un rhume, être enrhumé - to have a cold 
avoir la grippe   - to have the flu 
tousser   - to cough 
être en bonne santé  - to be in good health 
être en forme  - to be in good shape 
être malade    - to be ill 
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tomber malade   - to fall ill 
Qu’est-ce que vous avez ? = What’s the matter?  
 
PARTS OF THE HUMAN BODY / LE CORPS HUMAIN  
une barbe  - beard 
le bras   - arm 
les cheveux   - hair 
le corps   - body 
le cou    - neck 
le coude   - elbow 
une dent  - tooth 
le derrière  - buttocks 
le doigt  - finger 
le dos  - back 
le genou  - knee 
la gorge  - throat 
la jambe  - leg 
la joue  - cheek 
la langue  - tongue 
la main  - hand 
une moustache  - moustache 
le nez - nose 
un oeil / des yeux  - eye/ eyes 
une oreille  - ear 
un os  - bone 
le pied  - foot 
l’estomac  - stomach 
La tête  - head 
le visage  - face 
 
TIME / LE TEMPOREL  
le temps - time (in general) 

une fois  - time (occasion) 
la date  - the date 
l’an, l’année - the year 
un mois  - a month 
janvier  - January 
février  - February 
mars  - March 
avril  - April 
mai - May 
juin - June 
juillet - July 
août  - August 
septembre - September 
octobre - October 
novembre - November 
décembre - December 
 
La semaine  - the week 
Le jour, la journée  - the day 
lundi - Monday,  
mardi - Tuesday 
mercredi  - Wednesday 
jeudi  - Thursday 
vendredi  -  Friday 
samedi  - Saturday 
dimanche  -  Sunday 
 
Le matin, la matinée  - the morning 
L’après-midi  - the afternoon 
Le soir, la soirée  - the evening 
La nuit  - the night 
Une heure  - an hour, time 
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midi  - midday 
minuit  - midnight 
aujourd’hui  - today 
hier  - yesterday 
demain  - tomorrow 
la fête  - holiday 
le jour férié  - public holiday 
du matin  - A.M. 
 
Une horloge  - (public) clock 
Une pendule  - a clock 
Un réveil (-matin)  - alarm clock 
Une montre - a watch 
Tous les jours  -everyday 
 
FAMILY / LA FAMILLE  
La mère  - mother 
le père  - father 
le grand-père  - grand-father 
la grand-mère  - grand-mother 
la soeur  - sister 
le frère  - brother 
un enfant  - child 
un enfant unique  - only child 
un parent  - parent 
une tante  - aunt 
un oncle  - uncle 
un(e) cousin(e)  - cousin 
un bébé  - baby 
la femme  - wife 
le mari  - husband 
un(e) ami(e)  - friend 

Papa  - dad 
maman  - mummy 
un fils  - son 
un garçon  - boy 
une fille  - daughter, girl  
 
NUMBERS & MEASURES / LES NOMBRES /UNITÉS DE 
MESURE 
Un   à   mille  - 1 �  1000 
Premier, première  - first 
Deuxième, second  - second 
Cinquième - fifth 
Neuvième  - ninth 
Vingt et unième  - 21st 
Un kilo  - kilo 
Une livre  - pound 
Beaucoup (de)  - many, much 
Combien (de)   - how many?  How much? 
Une boîte de  - a box, tin of... 
Un paquet de - a pack of 
Une bouteille de  - a bottle of 
Une douzaine  - a dozen 
Un litre  - a litre  
 
CITY AND COUNTRY SIDE/ LA VILLE ET LA CAMPAGNE  
La ville  - town 
Le café  - café 
La cathédrale  - cathedral 
La synagogue  - synagogue 
La banque  - bank 
L’hôpital  - hospital 
La poste   - post office 
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Le jardin botanique  - botanical garden 
Le parc  - the park 
Un centre sportif  - sports centre 
La boutique  - shop 
La gare  - railway station 
Le bâtiment  - building 
Le pont  - bridge 
Le garage  - garage 
Un arrêt d’autobus  -   a bus stop 
La route  - road, route  
Le boulevard  - boulevard 
La rivière  - river 
La colline  -   hill  
 
HOUSE / LA MAISON  
Une armoire  - wardrobe 
Une bibliothèque  - bookcase 
 Une brosse  - brush 
Un canapé  - sofa 
Une chaise  - chair 
La chambre  - bedroom 
Un chiffon  - a rag 
Une commode  - chest of drawers 
Un coussin  - cushion 
La cuisine  - kitchen 
Une douche  - shower 
L’ escalier  - stairs 
Un fauteuil  - armchair 
La fenêtre  - window 
Un frigo  - fridge 
Le garage  - garage 
Une lampe  - lamp 

Un lit  - a bed 
Une machine à laver  - washing machine 
La maison  - the house 
Des meubles  - furniture 
Le mur  - wall 
Le plafond  - ceiling 
Le plancher  - floor 
La porte (d’entrée)  - (main) door 
La salle à manger  - dining room 
La salle de bain - bathroom 
La salle de séjour  - living room 
Le salon, le séjour  - living room 
Une table de nuit  - bedside lamp 
Un tapis  - rug 
Une télévision, la télé  - T.V. 
Essuyer  - to wipe dry 
Nettoyer  - to clean 
Les toilettes, les W.C.  - toilet 
Le toit  - roof  
 
SPORTS- LEISURE / LE SPORT-LES LOISIRS 
La balle  - ball (small) 
Le ballon  - ball (large) 
Le basketball  - basketball 
Le billard  - billiards 
Les billes  - marbles 
Le cricket  - cricket 
Le cyclisme  - cycling 
Les dames  - draughts 
Les dominos  - dominoes 
Les échecs  - chess 
Le football  - football 
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La gymnastique -  gymnastics 
Le hockey  - hockey 
Un jeu  - game 
Le jogging  - jogging 
Le judo  - judo 
Le karaté  - karate 
La natation  - swimming 
Le patinage  - skating 
Le ping-pong  - table tennis 
Une piscine  - swimming pool 
Le rugby  - rugby 
Un stade  - stadium 
Le tennis  - tennis 
Le tennis de table  - table tennis 
Le volleyball  - volleyball 
Gagner  - to win 
Jouer  - to play 
Perdre  - to lose  
 
JOBS/ PROFESSIONS 
Un (une) journaliste  - journalist 
Un acteur, une actrice  - actor, actress 
Un auteur  - author 
La bijouterie  - jewellery shop 
Le bijoutier, la bijoutière - jeweller 
Un boucher(e)  - butcher 
La boucherie  - butcher’s shop 
La boulangerie  - bakery 
Un (e)  boulanger (ère) - baker 
Le café -   café 
La charcuterie - pork butcher’s shop 
Le charcutier  - pork butcher 

Un chauffeur de taxi  - taxi driver 
Un chauffeur d’autobus  - bus driver 
Le chef de cuisine  - chef 
Le coiffeur, la coiffeuse  - hair dresser 
Le concierge  - caretaker 
La confiserie  - a candy store 
La crémerie  - dairy 
Le danseur, la danseuse - dancer 
Le dentiste  - dentist 
Le détective  - detective 
Le directeur, la directrice  - principal,  
Le disc jockey  - disc jockey 
Le docker  - docker 
L’électricien  - electrician 
L’ épicerie  - grocery shop 
Un épicier  - grocer 
Un(e) étudiant (e)  - student 
Le facteur  - postman 
Une femme d’affaires  - business woman 
La femme de ménage - cleaning woman 
Une femme agent (de police)  - policewoman 
Un fermier, une fermière  - farmer 
Le garagiste  - garage owner 
Le garçon de café - waiter 
Le maître d’école, la maîtresse d’école - headmaster, headmistress 
Un homme d’affaires  - businessman 
Un infirmier, une infirmière  - nurse 
Un inspecteur, une inspectrice - inspector 
Un joueur de football  - football player 
Un joueur de cricket  - cricket player 
Le kiosque à journaux  - newspaper stall 
La librairie  - book store 
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Le magasin  - shop, store 
Le marchand de journaux  - newspaper seller 
Le médecin, le docteur  - doctor 
Le musicien, la musicienne  - musician 
La pâtisserie  - pastry shop 
Le patron, la patronne  - the boss 
Le pêcheur  - fisherman 
La pharmacie  -   pharmacy 
Le pharmacien, la pharmacienne - pharmacist 
Le (la) photographe  - photographer 
 Le pilote  - pilot 
Le poète  - poet 
La poissonnerie  - fish shop 

Le policier, un agent de police  - policeman 
La poste  - post office 
Le Principal  - principal (of school) 
Un professeur  - teacher 
Le (la) réceptionniste  - receptionist 
Le reporter  - reporter 
Le restaurant - restaurant 
Le (la) secrétaire  - secretary 
La serveuse  - waitress 
Le supermarché  - supermarket 
Le tabac / bureau de tabac  - tobacco shop 
Le tennisman  - tennis player 
Un vendeur, une vendeuse  - shop assistant   
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Guidelines for Assessment 
 

Assessment is an integral part of the teaching and learning process in foreign language education. To be effective, assessment must be 

compatible with the objectives of the curriculum and must reflect the approach used to achieve them. A test can serve as a review and as a guide 

to what needs further learning or teaching. 

           There are many different ways of measuring student learning and progress. Tests are usually conceived of as exercises for which the teacher 

assigns grades. However, testing should be ongoing. Learning can be evaluated at the end of every lesson or unit. In addition to administering 

formal tests, the teacher also needs to monitor the usefulness of teaching methods. Students can be asked to assess the effectiveness of different 

methods orally or by written questionnaires. 

            The two categories of foreign language tests used to measure student learning are Achievement Tests and Proficiency Tests. Achievement tests 

are content-oriented, i.e. they are designed to evaluate the student’s mastery of language content, and they often involve the use of language that 

is contrived and artificial. Proficiency tests, on the other hand, examine the learner’s ability to use the language in a communicative context and 

for practical real-life purposes. 

           Achievement testing is necessary for measuring knowledge of language structures, usage and vocabulary. Mastery of these elements is a 

prerequisite for communication. However, achievement tests are not adequate in a curriculum whose ultimate objective is the development of 

communicative competence. The challenge, therefore, is to devise testing materials that help students to feel that they can apply the skills and 

language that they learn in the classroom to real-life situations. 

           Achievement tests and Proficiency tests can complement each other. At the Grade 7-9 stage of language study, achievement testing will be 

important for ensuring that the student learns specific language elements that they will use later to express personal meanings. But even at this 

early stage proficiency must be tested. 
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       Guidelines for Achievement Testing                  Guidelines for Proficiency Testing 

·  Test all four language skills.                         Test  both receptive and productive skills. 

·  Use a variety of test items.    Use various test types.                            

·  Test in context.    Use authentic material in tests. 

·  Identify and test problem structures    Simulate real-life contexts and situations             

and sounds   

·  Test what has been taught.                              

·  Sequence test items from the lowest to 

the highest level of difficulty. 

·  Avoid using incorrect language in test 

items. 

 

ASSESSMENT  PROCEDURES 
 

ASSESSMENT PROCEDURES SKILLS  TESTED 
 

Listening Reading Speaking Writing 

Understanding and responding to written  
French        * * * 

Understanding and responding to spoken  
French  *  * * 
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ASSESSMENT PROCEDURES SKILLS  TESTED 
 

Listening Reading Speaking Writing 

Manipulating French accurately in spoken and written forms using appropriate 
vocabulary  
and structures for communication                                         

* * * * 

Selecting information and presenting it in  
French                                                     * * * * 

Seeking and giving information in Spoken interchange in French                      *  *  
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The Role of The French Teacher 
 
In order to develop the students’ communicative competence and ensure that classroom activities are consistent with the aims of the curriculum, 
the French teacher should 
 

1. Organize classroom time and select learning tasks to give students adequate opportunity to communicate actively in French 
throughout the class period. 

 
2. Select meaningful language for the development of the student’s skill in the four areas: listening, speaking, reading, writing. 

 
3. Seek suitable non-text-book material, such as audio and video tapes, magazines, advertisements, menus, signs, realia and newspapers 

that provide authentic models of language use. 
 

4. Create a student-centred learning environment by subordinating the teaching of grammar to communicative practice by students. 
 

5. Diagnose such student problems as native language interference in grammar and pronunciation, and find methods to remedy them. 
 

6.  Inform the students about the point of each activity. 
 

7. Provide positive reinforcement for students’ efforts. 
 

8. Motivate the student to learn French by showing an enthusiastic interest in the French language and culture. 
 

9. Illustrate by example the communicative function of the language by using French at every opportunity from the beginning level. 
 

10. Be aware of the students’ interests, age group characteristics, and use language and subjects that relate to their experiences, needs , 
interest and everyday life. 

 
11. Show sensitivity to the emotional and psychological development of students and choose age-appropriate learning activities. 

 
12. Create a non-threatening classroom environment to build the confidence that the student needs in order to use the language for 

communication. 
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The Responsibility of the School Principal 
 

Successful implementation of the French Curriculum will also depend on the role played by the school principal. The principal can offer 

important administrative, material and moral support to the teachers and students of French. In concrete terms, the principal should: 

·  Familarize himself/herself with the aims and objectives of the French curriculum. 

·  Make the Curriculum and Teachers’ Guide accessible to the teachers and promote their use. 

·  Monitor the implementation of the Curriculum. 

·  Ensure that the minimum three periods per week is allocated for the teaching of French at each Grade level. (Where the timetable accommodates 

this, even more time is recommended.) 

·  Allocate some budget resources for the provision of teaching materials and equipment, such as video players and tape recorders, commercially 

prepared audiovisual and other material, reference books, subscriptions to journals related to the teaching of Foreign Languages. 

·  Provide space for the establishment of a French room and audio-visual facilities. 

·  Ensure access to the computer lab and the internet for French classes. 

·  Promote the French programme by giving visibility to efforts and activities of the teachers and students that integrate language study into the 

fabric of the school life. 

·  Encourage and support participation in extracurricular activities associated with French, such as the French Vocabulary Quiz and the Schools 

French festival. 

·  Encourage teachers to avail themselves of opportunities for in-service and other training and to become involved in activities that will further 

their professional growth. 

·  Facilitate attendance at workshops organized by the Ministry of Education for French teachers. 

·  Disseminate any available information to staff about opportunities for study in French-speaking countries. 
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·  Accommodate exchanges and overseas study arrangements for French teachers. This is an important avenue for developing foreign language 

competence. 
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Sample Lesson Plan # 1 (Communicative Grammar Lesson) 
 

Objectives : Formulate the objectives both in terms of what the student should know at the end of the lesson (knowledge Objectives), and in 

terms of what they should be able to do with that knowledge (Communicative Objectives). Students must be able to use the language for some 

real purpose and in real  (or realistic) situations. 

Duration: Two class periods. 

Level:  All levels. 

Warm-up:  Use warm-up exercises to review previously covered material and for communicative practice e.g. with greetings, songs, poems, 

standard questions and answers, about the weather, date, time, health or other personalized questions. 

Presentation: Explain objectives of the lesson. Spend between 5 and 10 minutes on the presentation, explanation and illustration of the main 

content of the lesson. 

Practice: At this stage the teacher structures learning and controls language use. Exercises will include various kinds of guided oral and written 

exercises (drills, questions and answers, substitutions, conversions, completions, workbook exercises etc.) This practice phase will inevitably 

include some mechanical (rather than communicative) exercises. It is therefore important to move on as quickly as possible from this stage to the 

stage of real communication. 

Production: In this phase the students are allowed to imitate as far as possible the process of real communication. They may choose what they 

want to say and how they will say it within the constraints of their linguistic knowledge. They can use the language for real purposes: for 

interacting with their classmates and making autonomous statements. 

Summary and Evaluation: Conclude with a brief review of the main content of the lesson and with a formal and informal evaluation of what 

has been taught. 
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Sample Lesson Plan #2  (Song Lesson) 
 
Preparation 

1. Choose a song that illustrates the structures, vocabulary, idioms etc. to be  
practised. 

2. Transcribe the lyrics and highlight the items to be emphasized. 
3. Prepare a lesson plan that will include activities to practise the four skills. 

 
Level:      All levels 
 
Duration : One class period 
 
Objectives: 

·  to reinforce specific grammatical structures 
·  to build vocabulary and practise pronunciation 
·  to practise creative writing skills 

 
Procedure: 

1. Inform students of target structures, vocabulary etc. to be identified. 
2. Students listen to the song passively, and actively (i.e. noting specific items.) 
3. Students report what they have heard. 
4. Students listen to song while reading the transcribed lyrics. 
5. Explain unfamiliar words and expressions to make sure students understand the meaning of the song. 
6. Students read lyrics aloud, paying attention to pronunciation. 
7. Students sing along when they are unfamiliar with the tune. 
8. Do practice exercises e.g. substituting new subjects and verbs, vocabulary items, finding synonyms and antonyms. 
9. Homework Assignments 

Memorize lyrics 
Compose another verse for the song. 
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Sample Lesson Plan #3  (Listening Comprehension Lesson) 
 

Preparation 

Select a passage carefully, ensuring that it contains vocabulary and structures that are familiar, and that its meaning will not be too difficult to 

guess. The passage should require a reading time of between two and four minutes, depending on the grade level and competence of the class. If 

these are available, tapes using native speakers and appropriate for the level of the students are the most desirable. 

Objectives 

To give students practice in 

·  understanding and responding to spoken French 

·  selecting ,processing and presenting in French information from an oral source 

Duration:   One class period 

Procedure 

1. Inform students of the objectives of the lesson 

2. Read slowly at the beginning stages. The pace can increase as the students develop greater competence. 

3. Read the passage at least twice. 

Sample Tasks and Tests 

�  Either/or, yes/no questions, and true/false statements. 

�  Written multiple choice questions. 

�  Discuss the content in English 
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�  Ask open-ended questions which students will answer in complete sentences. Where this is appropriate, encourage the omission of subject 

pronouns and the substitution of Object Pronouns for Nouns. If the answers to these questions are to be given orally, the more natural short-

answer responses should be accepted. 

�  Open class discussion in French of details of the passage (for more advanced classes). 

�  Fill in the blanks to complete a prepared written summary of the passage. 

�  Divide class into groups to cooperate in writing a summary of the passage. 
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Sample Lesson Plan # 4   (Culture Project) 
 
Objectives: 

·  to introduce students to aspects of Francophone culture. 

·  to encourage students to work together cooperatively. 

·  to develop students’ research skills. 

 

Level:  May be adapted according to the age and competence of the students. 

Duration:   3 – 4 weeks 

Procedure 

1. Divide the class into groups and allow each group to select a group leader. 

2. Assign a different country or cultural topic to each group or ask each group to make its selection. 

3. Assign tasks and define the scope of the project. 

Tasks may include: 

·    Library research 

·  Consultation of French-speaking embassies and various resource persons. 

·  Practical tasks such as construction of items, preparation of a dish etc. 
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·  Gathering of pictures and other items for display. 

·  Written reports 

 

4. Evaluation:  Explain that one grade will be given to the entire group for the final product. 
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Sample Lesson Plan  # 5 (Information & Communication Technologies to enhance the 
learning of French) 

 
Information and communication technologies (ICT) regroup all technologies associated with computers (word processors, e-mail, Internet, etc.). 

They provide opportunities for culturally relevant activities and material. The Web, for instance, gives access to a wealth of authentic and up to 

date documents in the target language, and fosters authentic communication in the foreign language through e-mail. Word processors encourage 

creative writing, group work, and peer corrections. It is important for the teacher to be familiar with the technologies in order to evaluate the 

benefits of using them for language teaching. It is also necessary to spend some time familiarizing the students with the computers (for instance, 

how to type French characters on the keyboard) in order to make sure that each student will benefit from the experience. Finally, ICTs are to be 

used only if they significantly contribute to the realisation of the objectives defined in the curriculum, to the improvement of the communicative 

skills, and to the development of an awareness of the target culture.  

 

Suggestions to enhance linguistic skills with ICTs: 

Reading comprehension. 

·  Use of the Internet for access to authentic, visually attractive, and up to date material 

·  Access to on line reading comprehension activities 

 

Written expression. 

·  Use of word processors for the creation of documents (facilitates group work, peer correction) 

·  Communication with pen pals through e-mail 

·  Participation to discussion forums 
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·  Creation of web pages  

·  Access to on line dictionaries  

·  Access to on line French grammar and exercises 

 

Listening comprehension. 

·  Access to on line radio and television programmes 

·  Use of specialized CD ROMs or DVDs. 

·  Access to on line listening comprehension activities 

 

Oral expression. 

·  Use of programmes, such as Netmeeting. 

·  Use of specialized CD ROMs that allow voice recording to improve pronunciation. 

 
Sample activity with a word processor. 
 

Objectives: 

·  To familiarize the students with the use of a word processor 

·  To develop reading and writing skills 

·  To revise vocabulary 

Level: Grade 7. 
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Duration:  One class period. 

It is possible to familiarize the students with the use of several functions of the word processor through simple activities.  

A simple vocabulary revision exercise can be implemented by asking the students to use the space bar to separate words or phrases glued 

together. 

Example: 
Tableaupupitrearbrecrayonstyloballoncartablechaisecraielivrecahierjardinélèveécoleprofesseurbiccassettefenêtrevoituresalledeclassetoilet

tesvélo 

 

Once the words are separated, several follow up activities can be created such as:  

·  Revision of grammatical features: “Use the copy/paste functions to place the words in the appropriate gender column.” 

 

Un (masculin) Une (feminine) 

  

 

·  Revision of semantic features: “Use the copy/paste functions to place the words in the appropriate column whether they refer to objects 

found inside or outside the classroom.” 

 

Inside the Classroom Outside the Classroom 

  

 

·  Development of writing skills: “Use the vocabulary to create a text describing your school.” 
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Codes to type French characters on the numerical keyboard 
 

Alt 130 : é (été, jeté) 
Alt 131 : â (mâle, pâte) 
Alt 133 : à (déjà, à) 
Alt 135 : ç (français, reçu) 
Alt 136 : ê (fête, tête) 
Alt 137 : ë (Noël, ambiguë) 
Alt 138 : è (mère, élève) 
Alt 139 : ï (Haïti, haïr, Jamaïque) 
Alt 140 : î (maître, finîmes) 
Alt 147 : ô (rôle, côte) 
Alt 150 : û (août, sûr) 
Alt 151 : ù (où) 
 

Additional code : Ctrl+&, o : œ (œuf, sœur)
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Learning Activities Grades 7-9 
 

Grade 7  
 
Grammar Points 

Role play, songs, poetry, which include the grammar to be taught may be used to introduce the lesson to the students, in order to create 
a student-centred classroom atmosphere where the students are actively using the language and are motivated because they are enjoying 
the activities. 

 
Example: Teaching the passé composé with Jacques Prévert’s Déjeuner du matin. 

 
Activities for oral and written practice  
 
·  Greetings, Introducing oneself and others: 
 

Role Play 
The teacher explains to the students how friends /strangers greet each other in France - the hand shake, the kiss on both cheeks and orally 
introduces words like: 
- Salut/ bonjour 
-Ça va?/Comment allez-vous? 
-Ça va bien merci./Très bien merci. 
-Au revoir./A bientôt. 
Pairs of students are then chosen to act the scenes in French.  
 
The teacher presents simple dialogue vocabulary to class using hand puppets or a tape. The puppets can be simply made from paper bags 
with faces drawn on them:  -Comment t,’appelles-tu? 
  -Je m’appelle…. 
  - Où est-ce que tu habites? 
  - J’habite......... 
  - Quel âge as-tu ? 
  - J’ai …… 
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Students then devise and present their own dialogues in pairs 
Teacher chooses 4 pairs to present their work to the class 

 
·  -er Verbs 

 
Oral Verb drill (Adapted Rassias Drill). The students are put into teams. The teacher quickly calls out the subject pronoun and the 
students must supply the correct from of the verb.  Speed is essential here.  The winning team gets the most verbs correct.  

 
 
·  Tic Tac Toe on board  to practice “avoir”. Class is divided into two teams. The first person to raise his/her hand on either team gets to 

play e.g. Teacher writes 
 
 

 
Je 
 

 
Nous 

 
Elle 

 
Marie 
 

 
Tu 

 
Marc 

 
Vous 

Véronique 
et 
Maryvonne 

 
Ils 

 
Students take turns filling in the correct form of avoir beside the pronoun etc. then pronouncing the words. The team who gets the first straight 
line wins. The teacher could play three games using different verbs. The team who wins two out of three games is the champion. 
 
·  Possessive pronouns and family relationships: Students should bring a photograph of themselves and family members. They can prepare 

the vocabulary in advance. Teacher should do the same. He/she will show photo to the class making sure to circulate so all students can see.  
In French, the teacher will then present at least three people in the photo “Voilà ma soeur.  Elle s’appelle Suzanne. Elle a 23 ans  etc.” 
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Students then take turns presenting their photos. Depending on the size of the group, four presentations could be made per day till all have 
presented, or teacher may explain before hand that she will randomly chose four presenters only for this activity. 

 
·  Adjectives 

�  A song, which includes adjectives may be taught to the students and used as a basis for introducing adjectives. 
 
�  Students model clothing.  A commentary is given on the clothing using adjectives. 

 
·  Body parts: a variation of “Jacques a dit” could also be played. 
 
·  Prepositions « à côté de », « sous » etc. Teacher will use simple household items such as a teacup and a chocolate bar and , moving the 

chocolate from one position to the other, demonstrate the prepositions in relation to the cup.  
Example :. 

�  Le chocolat est dans la tasse 
�  Le chocolat est sous la tasse.  
�  Le chocolat est derrière la tasse.  

 
The students will observe and repeat.  The teacher will then demonstrate the appropriate positions again and have students respond in unison 
with the correct preposition in French. 
Teacher will then ask questions such as  
 

“Où est le chocolat?”  
or  “Le chocolat est dans la tasse ? »  
 
giving students the opportunity to answer using different phrases. Next, two to three students will be invited to play the role of the teacher, 
positioning the items and prompting their classmates to come up with the correct answers. At the end of these oral activities, students will be 
asked to write six sentences in their notebooks using the prepositions correctly. The first student to come up to the front of the class and read out 
six correct sentences could get the bar of chocolate as a reward. 
 
·  Discussing one’s home, after learning sufficient vocabulary about rooms and furniture (flashcards made from large bright magazine photos 

could be used to teach these items) a poster of a topsy-turvy house could be presented. Students could then be asked to name which items are 



 

 79

out of place and where they should be. If possible, the poster could include detachable pictures, which could then be repositioned in the correct 
places. 

 
·  Finding out People’s activities: To find out about/practice vocabulary regarding activities, students could be asked to bring a picture of their 

favorite celebrity. These could be presented and discussed with the class  
o Example:  “Voilà Zinedine Zidane. Il est footballeur” etc. Students could then be questioned on their own choices of future careers.  
o A five-question survey could be designed by the teacher and the class as follows. 

“Quelle est la profession de ta mère? 
 ......................................de ton père ? 
Qui est sur la photo que tu présentes ? 
Que fait-il/elle ? 
Quel est ton passe-temps favori ? » 

 
Students should work in pairs taking turns to as and answer these questions 
At the end of the class, 3 to 4 pairs could be invited up to present the findings of their surveys to the class. 
 

·  Date  
Students  create their own calendars for : 
a)  Current date 
b)  Birthdays of classmates 
c) Jamaican and French festivals and holidays 
A sample calendar may be made by the teacher with cards for each day of the month and each month of the year.  These cards may be inserted 
into a decorated piece of cartridge paper, in order to change the date easily. 
 
Students interview classmates about the date of their birthdays.  Teacher then questions students about the date of their classmates' birthdays. 
 
Make a table of the results of your favourite team or individual's performance in football, cricket, basketball, etc.  The table may look like this: 
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Date 

 
Résultat Points Adversaire 

 
Le dimanche 20 juin 2003 

 
Nous avons gagné 

 
2 

 
0 
 

 
contre Haïti 

     
     
     

 
·  Numbers 
Write about 30 numbers all over the chalkboard.  Divide your class into two groups.  Ask a member of each group to go to the board.  The two 
players are placed one on either side of the board, each with a piece of chalk of a different colour.  The teacher calls out a number and the first 
person to find it on the board circles it.  The players change for each number.  The winning group will have the most numbers circled in the 
colour of their team. 
 
·  Time 
Students create their own clocks and practice telling the time (whole class and group practice).  A team game may be played.   
 
Students give the time of their favourite television programmes or surf the net for the time in different parts of the world, and report in French. 
 
·  -er Verbs 

�  Students mime actions and the others guess in French what is being mimed.  Different parts of the verb may be represented by 
students. 

 
�  Write letters to penpals using email - for verb practice. 

 
·  Weather 
Students make a map of the world and indicate with drawings, the weather in different parts of the world.  This can also be used for oral practice. 
 
Students watch the weather report on T.V. and give a weather report in French on the weather in different parts of Jamaica or in the different 
towns mentioned internationally.  The report may be written out after it has been given orally. 
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Students model different types of clothing and say what clothes are worn in a particular type of weather or season.  The weather may be 
described in written form with pictures to illustrate meaning. 
 
·  Aller à 
Students mime scenes from places they go to during the holidays.  Different parts of the verb are indicated.  Other students guess where they go. 
 
·  Pour aller à (directions) 
Directions are given from a point known by students to school.  Masking tape may be used to trace the directions on the ground and students 
walk along the tape as the directions are called out by the teacher or another student. 
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Learning Activities – Grade 8 
 
·  Describing self and others and interrogative use 

Celebrity guessing games 
 

Version 1: 
Teacher asks students to think of names of celebrities. There should be a different celebrity for each student. Teacher then hands out 
post-it Pages to students who write down the names they have chosen. Teacher then collects the post-it cards making sure there are no 
repetitions. She then sticks a post it on the back of each child. Students work in rows or groups of five trying to discover who they are by 
asking such questions as “Je suis vivant?” Est-ce que je chante? Suis-je français?”etc. Classmates are only allowed to give yes or no 
answers. At the end of 10-15 minutes the group which has the most members who have correctly guessed their ”own” identity wins. 
 
Version 2: 
Ahead of time teacher writes two lists of ten celebrities ; List A and list B. He or she photocopies these lists so that each student will get a 
copy of either A or B. Students then work in pairs making sure that each partner holds a different list of names. They then take turns 
asking questions in French to determine the identities of the persons on their partners list. At the end of 10-15 minutes, the first person to 
have guessed all the names on his/her list correctly is the winner.  

 
·  Comparison  

Teacher invites three students up and using inoffensive adjectives such as grand, énergique, etc. he or she makes comparisons such as Marc est 
plus grand que Chris, Mais Jean est aussi grand que Chris. The teacher may also bring interesting objects such as three mangoes, three 
decorative cups or greeting cards making similar comparisons and inviting students to do the same. At the end of the practice session students 
may be invited up to share the comparisons they have made with the rest of the class. 
 
·  Demonstrative adjectives: 

Teacher discusses different items in the classroom using  ce, cet, cette , ces and eventually celui-ci  celui –là ; Celle-ci, celle-là; ceux-ci, 
ceux-là 
 
e.g.  Ce sac est rouge, mais celui-là est bleu 
 Cette règle est jaune mais celle-là est blanche  
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 Quelle est la couleur de cet ornement ? Et celui-là ? 
 
Students are invited to form their own phrases. After adequate practice, teacher then hands out/writes on board a short dialogue and 
dramatizes this with a student who reads clearly  
 
e.g. A La douane 
 
Touriste: Monsieur, passez-moi ma valise s’il vous plaît 
Douanier : Celle-ci ou Celle-là ? 
Touriste : Cette valise-là. La verte. 
Douanier : Mais non, madame cette valise-là est bleue. 
Touriste : Comment ? Ma valise n’est pas bleue ! 
Douanier : Justement, madame. Ce n’est pas votre valise !  
 
As a written and then an oral activity students are then asked to substitute the words, “mon passeport” and “mes sacs” for “ma valise.”  
They must then make all the necessary changes focusing on the underlined phrases within the dialogue. The teacher will then invite at 
least three pairs of students to dramatize their dialogues in front of the class. 

 
·  Weather  

�  In advance teacher makes weather symbols out of bright cartridge paper e.g.  the sun, grey clouds,  a lightning bolt,  rain drops, snow etc. 
 

Using a map of Jamaica/Martinique/ France, the teacher gives a weather report for a given day placing the symbols over the appropriate 
area.  

 
�  She then gives another report changing the weather forecast and inviting students to come up and place the symbols themselves. Students 

are then invited to make the weather forecasts themselves asking their classmates to correctly position the symbols.  
 
·  Future Tense 

�  Student interviews: 
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After teaching the pattern for conjugating the future tense and allowing students to practice important irregular structures such as sera, 
fera, aura and ira, teacher will devise at least six questions with the students’ help. These will be written on the board for students to 
copy. Students will then interview each other in pairs. After 10 – 15 minutes student s will then be invited to report on their classmates 
answers using the 3rd person singular of the verbs in the future tense. 
 
Sample Questions : 

�  Que feras-tu après ce cours? 
�  Où iras-tu ce weekend ? 
�  Que feras-tu avec tes amis ? 
�  Auras-tu beaucoup de boulot à la maison ? 
�  Où passeras-tu les grandes vacances ? 
�  Aimeras-tu voyager à l’étranger ? Pourquoi ?/pourquoi pas ? 

 
�  Fortune telling 

 
Students could write and perform a dialogue between a client and a fortune teller using the future tense to ask and respond to questions. 

 
·  Imperative 

Students will listen as teacher gives an expository presentation using the imperative and necessary realia e.g. Comment faire les crêpes  
or  Comment faire des fleurs en papier etc. 
Students will then be asked to prepare a similar presentation on any subject for homework. They will then make their presentation to the 
class during the following week. They could also hand in a written script to the teacher for correction. 

 
·  Partitive articles  

Role-play: Requesting food in a restaurant or in the supermarket 
 
Example :  In a restaurant 

- Vous désirez ? 
- Du poulet avec du riz, s’il vous plaît 
- Et vous Monsieur ? 
- Je voudrais du poisson et des frites s.v.p. 
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·  Polite Requests 

Role play: polite requests could also take place à la poste, à la banque etc. 
 
·  Further verb drills / written activities 

To teach the immediate past, the future, the conditional (or any other tense) 
After students have been introduced to the pattern of regular verbs and the important irregulars such as être, aller, avoir, etc. in the given 
tenses, a simplified form of Jeopardy can be played to help students master the verbs.  
 
The teacher will divide the class into teams of four who will sit together and will be able to support each other, share ideas re answers.  
 
The teacher will draw a grid on the board looking something like this: 

 
  

Verbes 
pronominaux 

Le 
présent 

Le futur  Le conditionnel Les verbes 
Irréguliers 

10 10 10 10 10 
20 20 20 20 20 
30 30 30 30 30 
40 40 40 40 40 
50 50 50 50 50 

 
Teacher will then count to three in French after which students will raise their hands as quickly as possible. The student whose hand was 
raised first gets to choose the category and the level of difficulty of the question. Simple questions will be valued at 10 and 20 points 
each, more difficult questions will be valued at 30 – 50 pts. 
 
e.g. The student who raised his hand will say “le present pour 20”  or Le conditionnel pour 20 
 
The teacher will respond by asking a question such as «comment dit-on I go en français?»  or « Donnez  le conditionnel du verbe «je 
finis». 
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At this point, any student from any team can attempt to answer as long as his/her hand was raised first and the teacher has called on the 
student to answer. The correct response in this case will earn 20 points for the student’s team. An incorrect answer will cause the 
student’s team to lose 20 points.  
 
Once a question has been asked and answered correctly from a given category, the corresponding number of points will be erased from 
the grid on the board and the students will then have to move up and down the grid according to the points still available on the board. 
 
When all the points on the board have been erased, or when the allotted time period is up, the scores will be added and the team who has 
earned the most points will win.    
 
After the verb forms have been practiced sufficiently, the teacher could give students their own grid to fill out to test their knowledge in a 
10-minute quiz 
 
Example:       
  

Pronom Présent Futur Conditionnel Venir + infinitif 
Je danse   Je viens de danser 
Nous  choisirons   
Elle   Apprendrait  
Vous Faites   Vous venez de faire 
Tu  seras   
Ils   Connaîtraient  

 
 
·  Reflexive verbs, parts of the body and venir + infinitive   

Students could listen to/read dialogues between a parent and a child who is ill (or pretends to be) or a doctor and his patient.  
  

- Maman! Je ne me sens pas bien!  J’ai mal partout ! 
- Oh là là ! Qu’est-ce qui te fait mal? 

         - La tête et la gorge... et j’ai mal aux yeux aussi ! 
         - Ma pauvre ! Depuis quand ? 
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- euh ... ce matin 
- Ah bon? Et  pourtant tu viens de jouer au tennis avec Suzie 
- Oui mais ... maintenant ça ne va pas du tout ! 

     Jacques, son petit frère arrive et dit :   
-  Surtout parce que Suzie vient de te dire que tu auras un examen demain ! 
- Espèce de cafard ! 

 
They could take turns dramatizing this dialogue then make up their own skits for presentation to the class.  
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Learning Activities – Grade 9 
 

·  Passé composé with avoir and être 

�  Chain stories: the teacher begins a story e.g. 
 Samedi dernier Claude s'est  réveillé de bonne heure.  Il s'est habillé, il a mis sa casquette  et il est sorti en ville…….  
 
Each student must then add at least one sentence to the story using verbs in the passé composé. Avoir, être, and  reflexive verbs should 
be practiced separately before putting all types together.  After the oral practice the story may be written by the students. 

 
�  After students have reviewed  avoir verbs, students will be asked to identify famous personalities eg. Sportsmen, singers, etc. 

 
Je pense à quelqu’un…….  Il a gagné le Tour de France en  _______   etc. 

 
Students can be put in teams to write facts of famous personalities, and other team guesses. 

 
�  Students will also be told to study facts of National Heroes eg. , and then work in teams and compile data eg.  Il/elle est né/e  en  

______________ à__________________  en _______________________ etc.  Il est allé  à    etc….. 
 

Other team guesses.  Games can be organized eg. Jeopardy etc… 
 

�  Students can also be asked to create an illustrated diary of the week’s activities. The best diaries can be displayed on the notice board. 
 
·  Adverbs 

The class looks at a set of adverbs for a few minutes.  they are put into two teams. The adverbs are then covered and the team to 
remember the most adverbsis the winner. Each team then has to use the adverbs in sentences.  The team with the most correct sentences 
wins. 

 
·  Imperfect Tense 

�  Verb Relay   After students have learned endings of verbs, they are put in teams, and one person at a time runs to the board to 
conjugate the verb in the Imperfect tense, eg, the teacher says dire eg.  The first student in either team writes the form for Je, and this 
continues with the six members of the team. The team that finishes first with no errors gets the point. 
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�  Game  Au voleur  (See page 82) 

 
�  Miming   Students mime activities. Teacher asks  « Qu’est-ce que X faisait hier à 7 heures? » 

Students guess and ask X the question  « Tu lisais un livre ? »  
The student has to answer : «  Oui, je lisais »,   or « Non, je ne lisais pas. »  Students continue guessing eg. « Tu étudiais ? » etc. 

 
Students can then be asked to incorporate other activities eg  «le livre est tombé.» Students will then practice writing sentences eg. 
«Pendant que X étudiait, son livre est tombé.» 

 
�  Students can also be asked to bring pictures and describe activities. 

 
�  Suggested activities for the passage downloaded from the internet.-M. Limparfait est mort à     ______________.(See page 84 ).  
Note:  Changes must be made by the teacher: location and name of teacher. 

 
Students read then enact the scene. Activities can be mimed while the main character is speaking. Practise reading the passage without 
the accent aigu, then put on the accents and reread the passage.  

 
·  Verbs DEVOIR  and  POUVOIR 

Students write a set of rules for their homes using the verbs devoir and pouvoir.  The student with the most amusing or unusual rules gets 
a prize. These rules could be illustrated in the form of cartoons. 

 
·  Impersonal expressions and adverbs 

Students will be put into groups to enact situations in class, at customs etc.. 
Examples: 
Prof:   X, tu sais qu’il est interdit de    ____________- (manger) en classe.  Ne __________ (mange) pas 
 
X :   Désolé, M./  Mlle / Mme,  je ne _____________( mange) plus, maintenant / je ne _____________ (mangerai) plus. 
 
Prof :  Classe, Regardez Y, c’est un bon étudiant…. Il ne _____________ (mange) jamais en classe. 
 
Different groups will enact other situations in class etc. 
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·  Partitive articles and Indefinite adjectives 

Students will be put in groups to prepare shopping scenes at different establishments, and also told to prepare or bring props. Scenes will 
be enacted. Teacher will check scripts beforehand and ensure that structures are used accurately.   

 
·  Venir de 

�  Students mime activities, then stop. Other students ask : —Qu’est-ce que tu viens de faire? Student replies :  je viens de  _____. 
 
�  Teacher involves the class with instructions : ex. Levez-vous si vous venez de manger/ parler/ d’écrire/ etc.  Teacher stops when all have 

stood. He/ She then lets each student give an activity before sitting down, eg. Je viens de manger etc./ Je viens de me lever, etc. 
 

�  Students create a story using different parts of the verb venir.  The teacher writes on the board "je/ tu/ mon ami/ ma soeur/ vous/ les 
enfants."  the students create the story using these subject pronouns. 

 
·  Comparative and Superlative  

A colourful chart of the solar system may be used to discuss the planets e.g: 
Comparative 
…. est plus petite que….. 
….. est plus froide que…. 
…..est plus rapprochée que…. 
 
Superlative 
…est la plus froide 
…est la plus éloignée 
….est la plus chaude 
 
Students do research on different topics animals to find out: 

�  l'animal le plus lourd du monde 
�  l'animal le plus rapide 
�  la substance la plus dure 
�  la forêt la plus grande 



 

 91

 
·  Ask and Answer Questions 

The teacher writes a series of questions on cards (one question to a card).  She writes the responses to these questions also on cards. The 
students are put into teams. One person from a team reads out a question and the other team must supply the answer verbally.  Each team 
starts with 20 points and loses a point for each incorrect answer. Tthe team with the most points remaining wins.  The students can then 
write the questions and the answers for written practice. 

 
List of Resources 

 

STUDENTS’ TEXTBOOKS 

Grade 7      

Foden, Ken.  Hexagone  
Book 1 
Oxford, UK: Oxford Univeristy Press, 1983   

 
Honnor, Sylvia and Heather Mascie-Taylor, Encore Tricolore 
      Book 1 

London: Nelson Thornes, 2001 
 
Favret, C., M. Bourdeau, I. Gallego, E. Muguruza. Oh! Là!  Là! 

Book 1 
Paris, Fernand Nathan, 2003. 

 

Grade 8        

Foden, Ken. Hexagone 
Book 2  
Oxford, UK: Oxford University Press, 1984 
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Honnor, Sylvia and Heather Mascie Taylor. Encore Tricolore  
        Book 2 
      London: Nelson Thornes, 2001 
 
Favret, C., I. Gallego, E. Muguruza. Oh! Là!  Là! 

Book 2 
Paris, Fernand Nathan, 2003. 

 
Grade 9     
Foden, Ken, Hexagone 

Book 3  
Oxford, UK: Oxford Univeristy Press, 1985 

 
Spencer, Michael, Sylvia Honnor and Heather Mascie Taylor. Encore Tricolore  

Book 3  
     London: Nelson Thornes, 2002 
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TEACHERS’ RESOURCES 
 

Reference Grammar 

Grevisse, Maurice. Le bon usage. 11th Edition.  Paris-Gembloux: Duculot, 1980 
 
Hawkins, Roger & Richard Towell. French Grammar and Usage.  

2nd Edition. New York: McGraw-Hill, 2001 
 
Farrell, Edith R and C. Frederick Farrell, Jr.. Side by side. French and English Grammar.  

Passport Books NTC/Contemporary Publishing Company, 1995. 
Caré, M. and Debyser. Les Simulations globales. Vanves: Hachette- Langues étrangères. 
 
Practical Resources 
 
Bérard, Evelyne, Yves Canier & Christian Lavenne. Tempo 1, méthode de français. Paris: Didier-Hatier, 1996. 
 
Blume, Eli and Gail Stein. French. First Year.  New York: AMSCO School Publications Inc, 1993 
 
Dansereau, Diane. Savoir Dire. Cours de phonétique et de prononciation. D.C. Heath and Company, 1990. 
 
Fowler, Ena. Amitiés. 2nd Edition.  Thomas Nelson, UK, 1989, 
 
Hawkin, Terry. A Second French Fun Book.  London: Longman Group Ltd, 1975 
 
Jarvis, Gilbert A, Thérèse M. Bonin and Diane W. Birckbichler.  Invitation au monde francophone.  Holt, Rinehart and Winston, 2000 
 
Savignon, Sandra J.. Communicative Competence. Theory and Classroom practice. Texts and Contexts in Second Language Learning.  New 
York: McGraw-Hill, 1997. 
 
Stein, Gail and Wald Heywood. French is Fun. New York: AMSCO School Publications Inc. 2nd Edition, 1991. 
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Weiss, François. Jeux et activités communicatives dans la classe de langue.  Paris: Hachette, 1983. 
 
Cultural Resources 
 
 CD-ROMS 

·  Voyage en France Splendeurs du passé Evasion d’aujourd’hui. Acta-Emme Interactive, 1997, http://www.emme.com 
·  Brisson, Dominique. Musée d’Orsay.  Paris: Montparnasse Multimédia – J’imagine le monde, 1996. 
·  ----- and Natalie Coural, Le Louvre. Peintures et palais. Paris: Montparnasse Multimédia – J’imagine le monde, 1994. 

 
VIDEOS (available at the Alliance Française in Kingston) 
 Kirikou. 

Regards sur la France (1). Découverte de la France. Culture. Selection du magazine France Feelings. Paris: Ministère des Affaires 
Étrangères, Canal France International, France 3 Info video 3., 2000 

 
References for Teaching with ICT 
 
Davies, Graham and Sue Hewer. “Introduction to New Technologies and how they can contribute to language learning and teaching.” Module 
1.1 Information and Communication Technologies for Language Teachers. www.ict4lt.org/en/, 2003 
 
Davis, Nancy. Activités de français sur internet. Fiches d’activités photocopiables. Paris: Coll. Ressources de classe – CLE International,  
 
Guyot-Clément, Christine, Jean-Luc Penfornis, Pierre Le Fort, Sylvie Le Page, Martine Blanche.  Les 500 sites Internet – Français Langue 
Étrangère.  Paris: Guide Belin Internet, Edition 2003. 
 
Rendall, Heather and Graham Davies.. “Using text tools in the modern language learning classroom”. Module 1.4. Information and 
Communication Technologies for language teachers. www.ict4lt.org/en/, 2003 
 
Le Français dans le monde.  Fiches pédagogiques multimédias. Paris.  
 
Leloup, J.W. and Ponterio, R. “Choosing and using materials for a ‘net’ gain in FL learning and instruction.” In V.B. Levene, Ed., Reaching Out 
to the Communities We Serve. NYSAFLT Annual Meeting Series 13: 23-32, 1996. 
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www.cortland.edu/flteach/articles/nysaflt96.html  
 
 
Internet Resources 

http://www.tv5.org 
http://www.fle.fr 
http://www.fdlm.org 
http://www.bonjourdefrance.com 
http://www.martinique.org/french/index.html 
http://www.outremer.com/mart/mart1.htm 
http://www.outremer.com/guad/guad1.htm 
http://www.haitionline.com/ 
http://www.haitiglobalvillage.com/ 
http://www.haitien.net/ 
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INSTRUCTIONAL MATERIAL 
 

(SAMPLE ) 
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Counting song  (Grade 7) 

Un, deux, trois, j’irai dans les bois 
Quatre, cinq, six, cueillir des cerises 
Sept, huit, neuf, dans un panier neuf 
Dix, onze, douze, elles seront toutes rouges ! 
 
To Learn the body parts 

 
Savez-vous planter des choux  
À la mode, à la mode de de chez nous 
On les plantes avec … (body part). 

 
 

Alouette, gentille alouette. 
Alouette je te plumerai 
Je te plumerai  …….(body part), je te plumerai ……. 

 
 
To Learn the Days of the Week 

 
Lundi  matin, le roi, la reine et le p’tit prince 
Sont venus chez moi pour me serrer la pince 
Comme je n’étais pas là, le petit prince a dit 
Puisque c’est ainsi nous reviendrons mardi  
 
Repeat stanza substituting the days of the week: “Mardi 
matin…. “ending with “mercredi” etc. 
  

Final stanza: 
 
Dimanche matin, le roi, la reine et le p’tit prince 
Sont venus chez moi pour me serrer la pince 
Comme je n’étais pas là, le petit prince a dit 
Puisque c’est ainsi nous ne reviendrons plus 
 
 
Le Lion est Mort  (Grade 8) 
 Pow Wow (groupe français) 
 
Awimbowé  awimbowé awimbowé  
awimbowé   awimbowé awimbowé  etc. 
 
Dans la jungle, terrible jungle, le lion est mort ce soir ! 
Et les âmes tranquilles s’endorment, le lion est mort ce soir ! 
 
Tous les sages dans le village, le lion est mort ce soir ! 
Plus de rage, plus de carnage le lion est mort ce soir ! 
 
Awimbowé  awimbowé awimbowé  
awimbowé   awimbowé awimbowé  etc. 
 
L’indomptable, le redoutable, le lion est mort ce soir ! 
Viens ma belle, viens ma gazelle, le lion est mort ce soir ! 
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For teaching nationalities, adjectival agreement. 

 
Ni Plus Ni Moins 
  Kent and Jacques Bastello 
 
J’ai des amis hollandais 
J’ai des amis javanais 
J’ai des amis au Portugal 
J’ai des amis au Sénégal 
J’ai des amis dans les villes 
J’ai des amis dans les îles 
J’ai des amis proches ou lointains 
J’ai des amis dans tous les coins 
 
Tant que la terre sera ronde 
J’irai autour du monde 
Voir d’autres êtres humains,  
ni plus ni moins 
 
Devant ma mappemonde 
Je parcours le monde. 
Tout est si près d’ici ... 
On n’a q’une terre 
‘Y a pas de mystère 
On n’a qu’une vie ! 
J’ai des amis de partout 
J’ai des amis n’importe où 
J’aime aller dans tous les sens 
Rencontrer des différences.... 
 
Depuis que la terre est ronde 

On est tous du même monde 
De simples êtres humains,  
Ni plus ni moins. 
 
   (Music available on cassette Tempo 1 at 
Shortwood Teachers’ College) 

 
To Teach the Relative Pronouns 

Le Message 
 
La porte que quelqu’un a ouverte 
La porte que quelqu’un a refermée 
La chaise où quelqu’un s’est assis 
Le chat que quelqu’un a caressé 
Le fruit que quelqu’un a mordu 
La lettre que quelqu’un a lue 
La chaise que quelqu’un a renversée 
La porte que quelqu’un a ouverte 
La route où quelqu’un court encore 
Le bois que quelqu’un traverse 
La rivière où quelqu’un se jette 
L’hôpital où quelqu’un est mort 
 

Jacques Prévert 
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To Teach the Passé Composé 

Déjeuner du matin 

Il a mis le café dans la tasse 
Il a mis le lait dans la tasse de café 
Il a mis le sucre dans le café au lait 
Avec la petite cuiller 
Il a tourné 
Il a bu le café au lait 
Et il a reposé la tasse 
Sans me parler 
Il a allumé une cigarette 
Il a fait des ronds avec Ia fumée 

Il a mis les cendres dans le cendrier 
Sans me parler 
Sans me regarder 
Il s’est levé 
Il a mis son manteau de pluie 
Parce qu’il pleuvait 
Et il est parti sous la pluie 
Sans une parole 
Sans me regarder 
Et moi j’ai pris ma tête dans ma main 
Et j’ai pleuré. 
 
J. Prévert, Paroles 
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Map of France 
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French in the Caribbean 
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The French-Speaking World 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Key: 
Countries in RED: where French is the mother tongue 
Country in ORANGE: where French is the administrative or official language; 
Country in BLUE: where French is the language used for teaching.. 
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VOCABULARY FOR CARIBBEAN FLORA . 
 

L’ananas (m.)  : pineaple 
l’aubergine (f.) : eggplant 
l’avocat (m.)  : avocado pear 
l’avocatier  : pear tree 
le bambou  : bamboo 
la banane  : banana (ripe) 
la banane verte : plantain 
la banane mûre : banana 
le bananier  : banana tree 
la bougainvillée : bougainvillea 
la calebasse  : calabash 
la canne à sucre : sugar cane 
le chou caraïbe : coco yam 
la christophine  : cho cho 
le citron vert  : lime 
le cocotier  : coconut tree 
le corossol  : soursop 
la figue   : fig 
le flamboyant  : poinciana 
le fruit à pain  : breadfruit 
le gombo  : okra 

la goyave  : guava 
l’hibiscus (m.)  : hibiscus 
l’igname (f.)  : yam 
le maïs   : corn 
la mangue  : mango 
le manguier  : mango tree 
le manioc  :  cassava 
le maracoudja  : passion fruit 
la noix de coco : coconut 
l’orange (f.)  : orange 
le palmier  : palm tree 
le pamplemousse : grapefruit 
la papaye  : pawpaw 
la patate (douce) : sweet potato 
la pomme cannelle : sweet sop, sugar apple 
la pomme cythère : june plum, golden apple 
le pois d’angole :  
le pois congo  : congo (gungo) pea. 
    : pigeon pea. 
la sapotille  : naseberry, sapodilla 
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ABBREVIATIONS AND ACRONYMS. 

 
AFP        Agence France Presse   French news agency 
AG       Assemblée générale   General meeting 
ANPE       Agence nationale pour l'emploi National employment agency 
BD           Bande dessinée   Comic strip 
CA           Chiffre d'affaires   Turnover 
UE         Union Européenne     EU           
CFA         Communauté financière africaine 
DOM-TOM Départements/Territoires d'outre-mer   Fr. overseas departments/territories 
F  Franc 
FMI  Fonds monétaire internationalIMF 
FN  Front national    National Front 
INSEE  Institut National des Statistiques  French Bureau of Statistics 

et des Etudes Economiques. 
JO  Jeux Olympiques/Journal officiel Olympic Games/Gazette 
M.  Monsieur    Mr. 
Mlle  Mademoiselle    Miss 
MM  Messieurs    Messrs. 
Mme  Madame    Mrs. 
OCDE  Organisation de coopération et de OECD 
  développement économique   
OEA  Organisation des Etats américains OAS 
OMS  Organisation mondiale de la santé WHO 
ONG  Organisation non gouvernementale NGO 
ONU  Organisation des Nations unies UN 
OPA  Offre publique d'achat   Takeover bid 
OUA  Organisation de l'Unité africaine OAU 
PCF  Parti communiste français   French communist party 
PDG  Président-Directeur général  CEO 
PIB  Produit intérieur brut   Gross domestic product, GDP 
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PNB  Produit national brut   Gross national product, GNP 
PS  Parti socialiste    Socialist party 
QG  Quartier général   HQ 
RF  République française   French Republic 
RPR  Rassemblement pour la République French Gaullist Right party 
SA  Société anonyme   Ltd. 
SDF  Sans domicile fixe   No fixed abode; homeless 
Sida  Syndrome immunodéficitaire acquis AIDS 
SMIC  Salaire minimum interprofessionnel  
  de croissance    Guaranteed minimum wage 
SNCF  Société nationale des chemins de fer 
  français     French railway 
TGV  Train à grande vitesse   High speed train 
TVA  Taxe à la valeur ajoutée  Value added tax 
UDF  Union pour la démocratie française French political party; centre right 
UMP Union pour la majorité présidentielle Coalition of French political parties 

 supporting the president. 
(Source: The Oxford-Hachette Dictionary). 


